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ABSTRACT

The objectives of this study are to describe the obstacles in oral English profi-
ciency and to describe the ways in overcoming the obstacles. The respondents were
university students of English Department of Teacher Training and Education of
Muhammadiyah University of Surakarta Indonesia. The samples consist of 31 male
students and 42 female students. The instruments used to collect were questionnaire,
in depth interview and class observation. This study used qualitative descriptive analy-
sis. The results showed that obstacles that came from cognitive factors were the lack
of vocabularies, grammar mastery, and pronunciation problems. From affective fac-
tors were anxiety, fear, shame, and lack of confidence. The obstacles in speaking
English came from the students’ negative perception that speaking English was diffi-
cult, and the students’ laziness, they rarely practiced speaking English and the envi-
ronment was not conducive. The solutions to solve the problems in practicing speak-
ing English, for male and female students were improving vocabularies regularly,
practicing speaking English independently, listening Western songs, watching En-
glish movies, practicing speaking English with each other or foreigners, reading En-
glish novels, English newspapers or English magazines, taking English course, and
writing diary. The findings contribute to an understanding of obstacles and solutions
of male and female students in speaking English in Indonesian context.
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ABSTRAK

Tujuan penelitian ini untuk memaparkan hambatan-hambatan dalam menguasai
kemahiran berbahasa Inggris secara lisan dan memaparkan cara-cara mengatasi
permasalahan tersebut. Responden dalam penelitian ini adalah mahasiswa Jurusan
Bahasa Inggris, Fakultas Keguruan dan lImu Pendidikan, Universitas Muhammadiyah
Surakarta. Sampel terdiri dari 31 mahasiswa laki-laki dan 42 mahasiswa perempuan.
Instrumen untuk mengumpulkan data berupa kueisoner, wawancara mendalam dan
observasi kelas. Penelitian ini menggunakan analisis deskriptif. Hasil penelitian
menunjukkan bahwa hambatan-hambatan faktor kognisi berupa penguasaan kosakata,
penguasaan gramatikal dan permasalahan pengucapan. Dari aspek afektif, hambatan-

1



Kajian Linguistik dan Sastra, Vol. 21, No. 1, Juni 2009: 1-10

hambatan berupa kecemasan, ketakutan, sifat malu dan kurang percaya diri. Hambatan
berbicara dalam bahasa Inggris disebabkan persepsi negatif mahasiswa bahwa bahasa
Inggris sulit dan kemalasan mahasiswa. Mereka jarang berlatih berbicara dalam bahasa
Inggris dan lingkungan tak kondusif. Solusi atas permasalahan tersebut adalah mahasiswa
laki-laki dan perempuan mengembangkan koasakata secara teratur, berlatih berbicara
dalam bahasa Inggris secara bebas, mendengarkan lagu-lagu Barat, melihat film-film
bahasa Inggris, berlatih dalam bahasa Inggris dengan orang lain dan orang asing,
membaca novel, koran dan majalah bahasa Inggris, mengikuti kursus bahasa Inggris
dan menulis buku harian dalam bahasa Inggris. Temuan-temuan tersebut dapat
memberikan kontribusi terhadap pemahaman hambatan dan solusi mahasiswa laki-laki
dan perempuan untuk berbicara dalam bahasa Inggris menurut konteks Indonesia.

Kata Kunci: tantangan, kemampuan bahasa Inggris lisan.

1. Introduction

Speaking Englishisdtill aproblemamong
Indonesian university sudents, althoughthey
had completed at |east 6 yearsof Englishlan-
guagestudiesbeforeentering theuniversity but
they till got difficultiesin speaking English.
Somelndonesiansare very poor in speaking
English; itisbecausethegod of Englishteach-
ingin secondary school inIndonesiaistheac-
quisition of communicative competencewith
an emphasison reading skill, and not spesking
(Huda, 1999 in Fauziati 2002). English lan-
guage competency isoneof thebasic compe-
tencieswhich should beacquired by auniver-
sity graduate in order to enter international
market and surviveinthe global competition
(Riyandari, 2004). Todothisspeakingis, per-
haps, the most important language skill astu-
dent should acquire when learning English
(Rusdi, 2003). Many job vacanciesininter-
national aswell asin national level required
interview in English, thereforespesking English
skill isvery important for university sudents.
Study by Sembiring (2003) found that Indo-
nesian studentshave communicative problems
inusingtheir English.

Speaking English skill isvery useful and
importanttointeract ininternationd level, snce
itsfunction asinternationd language. Students
need to have communicative competence.

According to Harmer (2000: 14) communi-
cative competenceinvolvesnot just language
competence (grammar, vocabulary, etc) but
also knowledge of how languageisused ap-
propriately and how languageisorganized as
discourse. Spokenlanguage production, learn-
ingtotak intheforeignlanguage, isoften con-
Sidered to be one of the most difficult aspects
of languagelearning for theteacher tohepthe
sudentswith (Brownand Jule, 1983: 25). Lis-
tening and reading abilitiesdevelopmuch more
quickly than speaking and writing and theabil-
ity to speak the second language fluently re-
quiresthelongest period of growth (NCLRC,
2004). Inlanguage using Situation, the spesker
hasto haveinteraction skill. Thisskill involves
meaking decis on about communication suchas
what to say, how to say it, and whether to de-
velopit, in accordance with one' sintentions,
whilemaintaining thedesired relationswith oth-
ers(Bygate, 1987: 6).
Speakingisasacomplex and multilevel
skills (Bygate, 2002; Madsen, 1983:147).
Speakersneed to usetheir knowledge of the
language and activate their ability inthereal
congtraints. Britishlinguist JR. Firth viewed
Languageasinteractiveand interpersond; itis
“away of behaving and making othersbehave’
(quoted by Berns, 1984ain Brown, 2007:
223). When someone attemptsto achieve a
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communicative purpose, he has to choose
which of these language formsto use; there
areanumber of variableswhich govern our
choice: setting, participants, gender, channel
andtopic (Harmer, 2001: 24). Firdly, language
learners need to recognize that speaking in-
volvesthree areas of knowledge (NCLRC,
2004). They are mechanics (pronunciation,
grammar, and pronunciation): using theright
wordsintheright order with the correct pro-
nunciation. Secondly they haveto know when
clarity of messageisessentia (transaction/in-
formation exchange) and when precise under-
standingisnot required (interaction/relation-
ship building). Findly, they haveto understand
how to takeinto account who is speaking to
whom, inwhat circumstances, about whet, and
for what reason.

Foreign language learning processin-
volvesboth cognitive and affectivefactors.
Successin speaking seemsto bemorestrongly
related to affect than successinwriting skills
(Mihaljevic’ Djigunovic, 2006: 19). Persond
and affective variableswererel ated to spesk-
ing (Mizera, 2006) Affectivefactorsimpact on
developing skill inforeignlanguagelearning
(Imura, 2007). Affectivefactorsareinterre-
lated with second languagelearning (Ming,
2007). According to Bygate (1987: 14) in
speaking context, speakershavelesstimeto
plan, organize and executetheir message, they
often exploring their phrasing and their mean-
ing asthey speak. Therearefour common fea
turesof spokenlanguage: firdly, itiseasier for
speakerstoimproviseif they uselesscomplex
syntax. Secondly, speakers abbreviate the
message and produce‘ incomplete’ sentences
or clauses omitting unnecessary elements
wherepossblewhichiscaled‘dlipses Thirdly,
itiseasier for speakersto producetheir mes-
sageif they usefixed conventional phrases.
Fourthly, itisinevitablethat they will usede-
vicesto gainto speak.

I n speaking English, studentsdo not only
study how to make sentences correctly but

asothey haveto producethem and adapt them
to the circumstances (Bygate, 1987:4). Sec-
ond languageacquisitionlearnersneedto prac-
ticewhat they havelearnt to communicatein
social interaction. Therefore spoken commu-
nication becomesimportant for them. Accord-
ing to Markus (2008) thereasonsfor thegreat
vaueof spoken communicationareasfollows:
(1) thereisgreat support of spoken language
by ingtitution, whether in politics, businessor
inthe private sphere(2) speaking can beprag-
matically more precisethan writing. Spoken
language can be understood from expression
of speaker. Thetypesof interaction, such as
theuseof illocutionary potentid of speechacts,
persond involvement, irony, can bemoreflex-
ibly expressed in speech thaninwriting.

Speaking capability needsto bepracticed
and it needs some preparations. Graham
(1997: 69) stated that speaking asaproduc-
tion skill appearsfrom the comments made by
studentstoinvolvesimilar strategiesto those
employed inwriting, including planning what
to say, selecting what to say, perhapsby using
formulaic phrasesand adegree of trandation.
Itisideal that in speaking class, students get
huge opportunities to practice among their
friendsand even with their teachers.

Ingeneral, most of Indonesian universi-
tiesstudentsstill have difficultiesin speaking
English. Thestudentsdo not havesufficient time
to practice speaking Englishintheclass. A
study by Martani (1996) found that some of
weaknesses of the English language curricu-
luminIndonesawereinsufficient timefor prac-
ticing speaking Englishinclass, too much lec-
turing asteaching methods and teacher-ori-
ented approach. Speaking is still problem
among Indonesian students.

Thegender perspectiveinthisstudy fo-
cused onmaeand femaesudents beliefsand
opinionsabout obstacl esand sol utionsthey have
takeninovercomingtheir problemsin oesking
English. Itisessentid toknow becauselanguage
learning coversnot only cognitive but also &f -
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fectiveagpects. Maeand femdestudentsmight
havedifferent point of view infacing the ob-
gacleswhichinhibit themin speaking English.
Asareault they havedifferent solutionsinover-
coming the problemsthey face.

2. Research Method

The participants of the study were stu-
dentsof English Department of Teacher Train-
ing and Education of Muhammeadiyah Univer-
sty of Surakarta(UMS), Central Java, Indo-
nesia. Based on the results of midterm oral
assessment, it wasfound that 31 maleand 42
femal e studentsfailed the speaking midterm
test. They were considered to have obstacles
ingpeaking, thereforethese sudentswerecho-
sen asparticipantsfor thisstudy.

Theingstrumentsto gather dataused ques-
tionnaires, interview, and dassobsarvation. This
study used semi open questionnairewhich dis-
tributedtodl gudents. Semi openquestionnaires
werechosento get moredatafrom participants.
Therewere 10 questions. Eachitem had some
options. They might choose morethan oneop-
tionfor every item of the questions based on
their own experienceaswell astheir belief dur-
ing classactivities. Every question had options
and spacefor the studentsto writetheir own
opinions. The participantsmight choosemore
than oneoption. Participantsfelt freetowrite
any reasonsthat madeit difficult to speak En-
glishand solutionsto overcometheir problems
ingpeeking English. All theanswersfrom ques-
tionnairesthen counted, percentage analysed
quantitatively based on maleand female stu-
dents answers. Semi structured interviews
were used which held outside classtime. To
gather moredetail datafrom participants, In-
donesianwasused duringinterview. Because
of limited timeavailable, only 20 participants
gotinterviewed randomly among thewholepar-
ticipants. Classobservation wasused to moni-
tor sudents participationwhilethey participated
inclassectivities.

All theresultsfrom questionnaireswere

analysed quantitatively to draw fina conclu-
sionswhich present intablebelow. Theresults
frominterviewsand class observation during
classactivitieswere described qualitatively
using athematic analysisfocusonidentifiable
themesand patternsof living and/or behaviour
(Aronson, 1994). The themes and patterns
which consisted of the obstacles, causesand
thewaysto overcomethe problemsin speak-
ing Englishtaken by maeand femdesudents.
Tohavedear description of thefindingsal data
gathered from all instrumentswere grouped
based on cognitive, affective, psychomotor
domain and aso external factor.

3. Findings and Discussion
3.1 Thefindings

Thisresearchiscarried out to describe
theobstaclesinora Englishproficiency andto
describe thewaysto overcomethe obstacles
ingpesking Englishfor univeraty sudents. The
findingsare described below.

3.1.1 The obstacles in oral English profi-
ciency

Based on the cognitivedomain, the ob-
staclesfaced by malestudentswere 77%lack
of vocabulary, whereasfema e studentswere
67%. Language studentsneedtolearnthelexis
of thelanguage. They need tolearnwhat words
mean and how they are used (Harmer, 2000:
23). Vocabulary acquisitionisacrucid, andin
some senses, the central component in suc-
cessful foreign languageacquistion (Beglar and
Hunt, 2005). Focusing learners' attentionon
thehigh-frequency wordsof thelanguagegives
avery goodreturnfor learning effort. Thelearn-
ershaveto havetheability to combinewith
otherswords, the ability to help define other
words, the ability to replace other words.
Clearly the 2000 high-frequency words of
English should receiveattention first because
without theseitisnot possibletouseEnglishin
any normal way (Nation and Newton, 1997:
238-2009). Theparticipantssaid:
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When you speak or my friends speak En-
glish I understand, but I do not know what
I have to speak, | am so confused (M.1).
When the teacher or foreigner speaks |
understand, but when she asks me to
speak, | am confused my vocabularies
are limited. My vocabularies are only in
my head, | cannot use it to speak. (F.10)

There are about 32% of male students
and 31 % of female studentswho lack of En-
glishgrammar mastery. Grammar isstill big
problem among Indonesian students. Knowl-
edge of grammar isessential for competent
usersof alanguage, itisclearly necessary for
students (Harmer, 2000: 22).

I am afraid of speaking English because
the English grammar is complicated,
between present, past and future is dif-
ferent (M.10).

| always forget to change the verb when
suddenly I change the story from present
to past or the contrary (F15).

Thereare 23% of malestudentsand 33%
of female studentswho lack of English pro-
nunciation mastery. With regard to pronuncia-
tion, wordsthat aredifficult to pronounceare
usudly difficulttolearn (Rodgers, 1969; Ellis
and Beaton, 1993 cited in Nation, 2006). The
teacher should make sure that students can
always be understood to say what they want
to say. They will need good pronunciation for
this, though they may not need to have perfect
accents. Theteaching of pronunciation gives
studentscommunicativeefficiency. Inorder to
devel op communicativeefficiency in pronun-
ciation the students need to understand how
sounds are made and how stress is used.
(Harmer, 2000:22). The participant said:

English is difficult since between oral
and written is different. 1 don’t know

when ‘g’ is pronounced ‘g’ or ‘j’. | am
confused to pronounce ““bargain and
margin (M.12).

I am ashamed that my friend will laugh
me if | pronounce wrong word; therefore
I do not want to speak (F.30)

Thefindingsfrom affectivedomainindi-
catethat thefactorswhichinhibited malestu-
dentsin speaking Englishwereanxiety (55%),
fear (16%), shame (16%0), and lack of self
confidence (6%), andfor femaestudentswere
anxiety (79%), fear (29%), shame (26%), and
7% lack of salf confident. Spielberger (1983
seein Macintyreet al, 1998: 549) considers
anythingthat increasesstate anxiety will reduce
one'sself-confidenceand thereforeone' swill-
ingnessto communicate. Confidencealows
studentsto devel op what Jeffry and Peterson
(1983 in Clark, 1989; 237) term “desire to
communicate’ . Motivation affected salf-con-
fidencein L2 communicationwhichledtowill-
ingnessto communicatein asecond language
(YYashima, 2002;58). According to Krashen,
therearethreekindsof affectiveor attitudina
variablesrelated to second language acquisi-
tion: motivation, self confidence, and anxiety.
(Richardsand Rodgers, 2007:183)

Really | want to speak, but I am so ner-
vous and afraid that my friend will laugh
at me. I am afraid my pronunciation is
wrong (M.16).

When the teacher gives me homework
to retell story, | prepare the night before,
but when the class comes, | am so ner-
vous and then I loss all my English words,
I cant say anything to speak among
friends (F.22).

With respect to theexterna factor, it was
found that the environment wasnot conducive
23% for male and 12% for femal e students.
Thestudents negeative perceptionfor maesu-
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dentsin speaking Englishwasthefirst cause
whichmadethem passive. They felt that Speek-
ing Englishwasvery difficult (10%), difficult
(84 %) and easy (6%). On the other hand, for
female students, it was found that speaking
Englishwasvery difficult (17%0), difficult (81
%) and easy (2%). When the students have
negative perception about sudying English, they
could not enjoy studying speaking. Thenega
tivethinking influenced studentsinjoining dl
classactivities. They had abit burdenin spesk-
ing English. They did not have motivationto
jointheclassactively thoughitisavery im-
portant aspect of speaking. Lennon (1993: 41)
citedin Graham (1997: 96) stated ‘Motiva
tioninlearning aforeign languageisthemost
important singlefactor influencing continuing
developmentinora proficiency’. A study by
Adelaide Heyde (1979) cited in Brown
(2007:155) about the effects of thethreelev-
elsof salf —esteem on performanceof anord
productiontask, shefoundthat dl threelevels
of self esteem correlated positively with per-
formanceontheord production measure, with
thehighest correl ation occurring between task-
esteem and performance on oral measures.

It wasa so found that the studentsrarely
practi ced speaking English and students’ |azi-
nessinhibited themto speek English. 19% mde
studentsand 26% femd e studentsrarely prac-
ticed speaking Englishand 35% maeand 7%
female studentswerelazy to practice speak-
ing English.

| want to speak English but I have no
friends to speak English. In the class |
am ashamed because my speaking is still
bad (F.30).

3.1.2 Ways to Overcome the Obstacles in
Speaking English.

It was found that 71% male and 67%
femal e studentsimproved vocabul ariesregu-
larly by writing new wordsthat they did not
understand from their readingsand wrotethem

intheir own booksand gave the meaning of
difficult words. Vocabulary learning wasan
important part of languagelearning (Nationand
Moair, 2002). 26% male and 45% femal e stu-
dentspracticed spegkingindividudly. They did
this because they did not have a partner to
practicether English. By practicing speaking
individualy they can listentheir ownvoice. It
istheway to encourage themselvesto speak
English. 23% maeand 17%, they usedtolis-
ten English songs. Songsareuseful for “free-
ing the speech musclesand evoking positive
emotions (Freeman, 2000;78). Song provides
sudentswith afocused ligtening activity where
they have an opportunity to usetheir knowl-
edge in both grammar and phonology of En-
glish (Yoo, 2002). Thisactivity couldimprove
thair ligening skill and knew how to pronounce
wordscorrectly. 19% maleand 17% female
sudentswatched Englishmovie. CCTV heped
English asasecond language (ESL) students
generd comprehension, vocabulary acquigtion
and ligening comprehenson (Huang and Eskey,
2000). Multimedia, the computer based de-
livery of video, audio, written text, graphics
and theintegration of thesemediamay prove
to be useful tool for second languagelearning
(Brett, 1995). 10% maleand 12% femaestu-
dentspracticed speakingwithforeigners. This
activity wastoimprovetheir bravery to spesk.
6% maleand 7% fema estudentsread English
novels, 2% maeand 1% fema e studentstook
an English course, and 1% maleand female
studentswrotediary in English. Based onthe
classobservation, the participantsof thisstudy
tended to avoid participatingin practisng En-
glishduring classactivities, when opportuni-
tieswere offered to them. When they were
offered to speak individually, they were so
nervous. They were comfortableand triedto
speak when they werein group.

3.2 Discussion
The obstaclesfaced by maeand femaes
studentsin speaking English arefrom cogni-
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tive, affectiveand psychomotor aswell asfrom
externa factors. From cognitivefactors, stu-
dentslack of English vocabularies, the prob-
lem of English grammar and English pronun-
ciaion; whileaffectivefactorsareanxiety, fear,
shame, lack of sef confident andlaziness. From

psychomotor factor isthat they rarely practice
gpesking English; whileexternd factorsinvolve
the environment and students’ perceptionin
speaking English. The obstaclesin speaking
English can bebest described inthefollowing
tableO1.

Table 1.
No Causes and obstacles Mae Femade
1 Cognitive Lack of vocabularies T7% 67%
grammar problems 32% 31%
Pronunciation 23% 33%
2 Affective Anxiety 55% 79%
Fear 16% 29%
Shame 16% 26%
Lack of self confident 6% 7%
Laziness 35% 7%
3 Psychomotor  Rarely practice speaking English 19% 26%
4 Extern The environment was not conducive 23% 12%
Students perception that speaking Eng-  84% 81%

lish was difficult

Thereare somewaysdoneby students  ent waysto overcomethe problems. Theso-

in overcoming the problems in speaking
English. Mdeand femd estudentshavediffer-

lution can bedescribedintable 02.

Table 2.

No Thesolutions Male Femae
1 improving vocabularies 71% 67%
2  Practicing speaking individually 26% 45%
3  Listening English songs 23% 17%
4  Watching English movies 19% 17%
5  Practicing speaking with others or foreigners 10% 12%
6 Reading novel or short stories 6% 7%
7  Taking English course 2% 1%
8  Writing diary - 1%
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4. Conclusion

With regards to cognitive factors, it
showed that male and femal e students have
got themost problemsin mastering English
vocabularies. Male students had higher per-
centageinthiscase. Thenext waspronuncia-
tion and the percentage of grammar mastery
between male and femal e studentswere al-
most the same. With respect to affectivefac-
tors, both male and femal esstudents state that
anxiety was the most problem for them to
spesk English. Femad e studentsgot higher per-

centagein affectivefactorsthan maestudents.
Asaresult, they rarely practice speaking En-
glishif it wascompared with malestudent.

The solution to the problems for both
male and femal e studentsisto improvevo-
cabularies. Learningwordsishardwork, and
anything that makesit easier isan advantage
for students (Meara, 2005). Thesefindings
werevery valuablefor the English teachersin
deciding language strategiesfor maleand fe-
mal e studentsin practising speaking English
during classactivities.
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