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ABSTRACT

The teaching of English in Indonesia has been marked with the frequent changes
in the curriculum. However, those changes do not imply whatsoever any changes
in the way teachers deliver lessons in a moment-to-moment classroom teaching.
We seem to be too much preoccupied with new concepts and perhaps approach to
teaching English but fail to formulate how a certain concept can be translated into
classroom methods and techniques. This paper seeks to shed a light on how a syn-
thesis of various approaches in language learning can be achieved to provide fa-
vorable learning atmosphere for students and more importantly how different theo-
ries on language learning can be transformed into an operational method and

techniques in the classroom.
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1. Introduction

Theteaching of Englishinformal schools
in Indonesia has been thought of asdull and
frustrating. Itisgeneraly doneinthe conven-
tiona grammar-focused classinwhich gudents
standlistentotheir teacher explaining about
a particular grammatical structure at great
length using aset of grammatical rulesand la
bels studentshave to memorize. A particular
sructureisusually taught without the presence
of ameaningful contextinwhichitisused. As
aresult, theteaching of EnglishinIndonesia
has been successful in making studentshave
their mind fully stuffed with al kindsof gram-
matical |abelsbut without the competenceto
recognizether functionsandlet oneusethem
indifferent discourses (whether written or po-
ken). Thereisthen abig discrepancy between
what has been taught and what level of com-
petenceis supposed to be achieved. Theevi-
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denceof suchflaw isapparent in the so many
university graduateswho scorevery poorly on
TOEFL aswell asahugenumber of high school
studentswho haveto go to English coursesto
improvetheir English asthey fed they do not
make progressat schools.

Although there has been a shift toward
the need to teach English inamore communi-
cativeway, teachersgenerally lack the practi-
cal knowledge of how thiscan bedoneinthe
classroom. Until recently, those concerned
with educationin Indonesiaenthusiastically
welcome the introduction of the so called
‘ competency based curriculum’ . Assuggested
by itsname, thiscurriculumisaimedto cregte
alearning processwhich enables studentsto
build their academic competencethrough rea-
soning while at the sameexercisetheir social
andemotiond skills Itsultimategod istoequip
studentswith lifeskillsnecessary for their fu-
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ture success. This clearly suggests that the
teaching of English must enablestudentstouse
Englishinvariousred-lifestuations. Theidea
has spurred extensive discussion everywhere
in the papers, seminars, and schools. How-
ever, asfar astheteaching of Englishiscon-
cerned, there hasnot been asignificant change
intheway Englishistaught in schools. Once
again, we seem to be too much preoccupied
withwhat look likeabrilliant concept but fail

to see how it is translated into moment-to-
moment activitiesin the classroom. Theonly
apparent changeisperhapsthe curriculumit-
sdlf which putsmore emphasis(intheory) on
thelearning processto devel op morereason-
ingand multi dimensiona skillsaswell asthe
languageinput whichinvolvesmore*transac-
tiond’ languages. However, thesetwo changes
tell littleabout how ateacher canteachinthe
classroominthemogst efficient and interesting
way.

Ingenera, theteaching of Englishinfor-
mal schoolsin Indonesiacan becharacterized
asfollows:

(@ A heavy emphasisongrammetical labels
(b) A teacher-centered class
() Mechanicd rather than meaningful

Thispaper triesto offer abreakthrough
to the recurrent problems of how to bridge
teaching of English at aconceptud level witha
real day-to-day classroom approach and
method. Similarly, how different viewsand
theorieson languagelearning and acquisition
can be synthesized into workableingtructional
programsin the classroom.

2. Review of Related Literature
Thedebate over |languagelearning theo-
rieswhichwould best fecilitateacquisitionand
learningin dassroomshastraditionally centered
ontwo maor premises: behaviorismand cog-
nitive/nativist approach. It dated back in1957
when the principlesof behavior and reinforce-
ment becamethe basisfor anew theory of the
nature of language. It was B.F. Skinner, an
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eminent scientist of human behavior, who had
created abreeding field for the contemporary
thought on the teaching . His book Verbal
Behavior opened up to new classroom meth-
ods(Richards, 1986) such as Situational Lan-
guage Teaching which put emphasison spe-
cificwordligts, pronunciation aswell asgram-
mar. Another method, known as Audio-
lingualism (Stephen Krashen, 1981) soon de-
veloped. Thismethod approachesteaching by
introducing adia oguewhich containsthegram-
mar and vocabulary to befocused oninthe
lesson. Itinvolvesrepetition, subdtitution, trans-
formation, and trand ation.

Audiolingualism spurred the Direct
Method or Army Method, a teacher domi-
nated, oral-based method highlighted by pat-
tern practiceand drill. Theteacher uses ex-
amplesof languagein order toinductively teach
grammar. Studentsaretotry to guesstherules
of the language by the examples provided.
Teachersinteract with studentsalot inthetar-
get language, asking them questionsabout rel-
evant topicsand trying to usethegrammatica
structureof theday intheconversation. Accu-
racy issought and errorsare corrected. This
method providesmore comprehensibleinput
but it still focusestoo much on grammar.

Thetheory, however, soon came under
critical scrutiny by Chomsky (Universal Gram-
mar) who, along with Krashen (Monitor
Theory) put forward theideathat an internal
biologica language-specific aptitudesmakes
languagelearning possible. Thesetheoriessug-
gest aninnate knowledge of grammatical cat-
egories such asnoun, verb, subject, and ob-
ject, pronunciation and other cognitivedesign
that would assist with the development of
grammatical principlesthat allow language
learning to take place within two independent
means, acquisitionandlearning.

Chomsky’scriticism (Chomsky, 1959)
agangt BF Skinner’sVerba Behavior , opened
the door to various new theories of language
and associated language learning theories
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(Richards, 1986). Methodslike Communica-
tive Language Teaching, Total Physical Re-
sponse, The Silent Way, Community Language
Learning, The Natural Approach, and
Suggestopedia, all developed after the
Chomsky rebuttal.

| would only citethelast two theories,
The Natural Approach and Suggestopediaas
they contributeto themethod and techniquel
propose here. In the Natural Approach the
teacher speaksonly thetarget language and
classtimeiscommitted to providing input for
acquisition. Studentsmay use either thelan-
guage being taught or their first language. Er-
rors in speech are not corrected, however
homework may include grammar excercises
that will becorrected. Thegoal for theclassis
to ‘talk about ideas, perform tasks, and solve
problems’ whereas Suggestopediaclassesare
small and intensive and focuson providing a
very low-stress, attractive environment in
which acquisition can occur. Some of thestu-
dents first languageisused at the beginning
but most inthetarget language. Theroleof the
teacher isvery important in cregating theright
atmosphereandin acting out thedid oguesthat
formthe core of the content.

Of great importance to note here are
some hypotheses about second language ac-
quigition. Therearefive hypothesesabout sec-
ond language acquisition (Krashen, 1981).

2.1 The acquisition-learning distinction
Adultshavetwo different waystodevelop
competencein alanguage: language acquisi-
tionandlanguagelearning. Language acquis-
tion isasubconscious processsimilar to the
way a child learns language. Language
acquirers are not consciously aware of the
grammatical rulesbut rather developa‘fed’
for correctness. Languagelearning ontheother
hand refersto the* consciousknowlwdge of
assoondlanguage’. Thuslanguagelearning can
be compared to learning about alanguage.
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2.2 The Natural Order Hypothesis

Thishypothes sstatesthat “the acquisi-
tion of grammatical structuresproceedsina
predictableorder.” For agivenlanguage, some
grammatical structurestend to be acquired
early, otherslate, regardless of thefirst lan-
guage of aspeaker.

2.3 The Monitor Hypothesis

Thelanguagethat onehassubconscioudy
acquired “initiates our utterancesin asecond
language and isresponsiblefor our fluency,”
whereas the second language that we have
conscioudly learned actsasan editor in Situa-
tionswherethelearner hasenoughtimeto edit,
isfocused onform, and knowstherule, such
asonagrammar test in alanguage classroom
or when carefully writing acomposition. This
consciouseditor iscalled the Monitor. Teach-
ersthen should aimto produce Optimal Moni-
tor users, who usethe Monitor whenitisap-
propriate and when it doesnot interferewith
communication.

2.4 The Input Hypothesis

Thishypothesi sanswersthe question of
how alanguage acquirer devel opscompetency
overtime. It satesthat alanguage acquirer who
isat “leve I” must receive comprehensiblein-
putthatisat“leve i+1.” “Weacquire, in other
words, only whenweunderstand languagethat
containsgructurethat is* alittlebeyond* where
wearenow.”. However, instead of aiming to
receiveinput that isexactly at our i+1 level,
weshould just focuson communicationthatis
understandable. If wedo this, and if we get
enough of that kind of input, thenwewill in
effect bereceiving and thusacquiringout | +1.
“Production ability emerges. It isnot taught
directly.”

2.5 The Affective Filter Hypothesis
Thishypothesis statesthat motivation,

sdf-confidence, and anxiety dl affect language

acquisition, in effect raising or lowering the
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“gtickiness’ or “ penetration” of any compre-
hensibleinput that isreceived.

Theabundant number of theorieson lan-
guagelearning hassuggested that nosingleap-
proach and method in teaching alanguagecan
basi cally bring about satisfactory resultswith
regard to language |l earning and acquisition.
Thispaper, seeksto bridge some philosophi-
cd differencesinthetheoriesof languagelearn-
ing by incorporating thosedifferences(though
not 100 %) into workabl e classroom methods
and techniqueswhich would best benefit stu-
dentsinlearningalanguage. Smilarly, thepro-
cedureleve, withitsdirectimpact ontheclass-
room might just be where the proponents of
varioustheoriesand hypothesison language
learning could find meritineach other’sviews.

Beow isthedaboreation of theclassroom
method and technique which thewriter has
formulated. Throughout the method and tech-
nigques, we will see how those theories and
viewsonlanguagelearning aresynthesized. It
isthen up to usat which point and part of the
method and technique thosevariouslanguage
theoriesmanifest themselves.

3. AStress-free Approach to Teaching
Itisgenerally accepted that motivation
playsanimportant roleinlearning English. In
classroom teaching, motivation may be cre-
ated through aset of interesting activitiesinthe
classroom. Therefore, every singleclassroom
activity must bewdl | thought of so asto foster
sudents mativationandinturnbuildther pos-
tiveattitudetowardslearning English.
Theproblemishow toformulateasys-
tematic method consisting of stagesand tech-
niquesinteachingwhichinitself cancrestea
favorablelearning atmospherefor sudentsas
well asoffer themost practica and easiest way
for studentsto understand and use English.
Below isthe elaboration of the Method
inquestion. It startswith Presentation, Check-
ing Vocabulary, Elicitation, Standardization,
Drill, Board Stage, and Speaking Practice.
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3.1 Presentation
Presenting anew structureisacrucial
stageinteaching. Itiswherethe understand-

ing of any givenlessonisinitially shaped. A

presentation which isdoneimproperly will

likely lead to confusion and even frustration
onthepart of students. Therefore, it hasto be
dealt out with such care so asto consider not
only somelinguistic aspects but al so human
psychology. For example, it issurprising how
such aseemingly trivial matter ascorrecting

Sudentsmistake can have consderableimpact

ontheir motivation smilarly presentinganew

structurethroughinappropriate context would
make understanding even moredifficult. Pre-
sentation cons s of:

a. Pre teach/check vocabulary: before
garting making apresentationitisvery im-
portant to check any vocabulary which
might be unknown to students. Here are
sometechniquesto check vocabulary
1) Usepicturesto check or elicit vocabu-

lary from students/ pictures can be
reedlily obtained from magazines, books
or any other publication. Cut out thepic-
turesand makethem into flashcards.

2) Draw on the board and let students
guess. Thiscan bedightly avkward es-
pecidly if you arebad at drawing

3) Mimetheword and et studentsguess.

4) Bringinreal objectsespecidly of smal
sizesinto the classroom such as pencil,
lighter, matchesetc.

5) Bringinaminiatureof anobject and let
students guess the word you want to
teach

A question might be posed astowhy we
bother to check or go at gresat length explain-
ingwhat aword meansand why wedon’t just
giveit away instead. Well therearefour rea-
ons:

(8 tocheckyour students' previousknowl-
edge. Oneor two of your studentsmight
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have known theword you want to dlicit
and by checking, you alow thisparticu-
lar student to show off to therest of the
classand thiswill help build higher self-
confidence

tomaintain theflow of your presentation.
You don’'t expect one of your studentsto
raise a hand to ask you about an un-
knownwordwhileyou areinthemiddie
of presentation. In addition, you are not
testing any vocabulary tothemsoitisonly
fair that they know before hand any
wordsyou useduring presentation asthey
haveto concentrate on the form concept
andfunction

toarousethar interest. Itissurprisng that
most sudentswould loveto seethelr tea
cher drawingor mimingsomethinginfront
of them. They would become more en-
thusagtic oncethey can get theword right
to form someideas about what you are
goingtoteachand gradudly to makethem
curious about what comes next

()

(©

©

Thosetechniquesare basically designed
tolet sudentspick up thelanguagethemsdves
during thelesson. By doing so, you alow from
thevery beginningtotakean activeroleinthe
learning process. The moreyour teaching has
anindirect nature ( that isyou don’t directly
tell them) , the moreinteresting your lesson
wouldlikely be.

b. Building Context

Onceyou have checked thevocabulary,
you can start building the context. A contextis
any Stuaioninwhichaparticular languageex-
pressionisnaturally used. A context must be:

1) redlistic: that isto the extent of the stu-
dents ‘s experience and knowledge to
understand

2) meaningful: thatisithassufficientandre-

alistic features for alanguage expres-
sontobelogicaly discerned by students.

80

Therearedifferent waysto establish con-

text:
1) drawing: e.g. drawingasituationinthe
dining room to teach present activities
suchas‘heishaving dinner’
miming: youcanmimedifferentfacia ex-
pressions. For example, when you want
toteach past participle‘ed’ youcanmime
“helooksshocked” or “ he seemsdisap-
pointed”
verba stuation: thisismost possiblewith
studentswho haveacquired alarge num-
ber of vocabulary. With complete begin-
ner, it could bedifficult astheir vocabu-
lary islimited. you can usewordsto de-
scribe but make sure studentsarefamil -
iar withthewordsyou use. For example,
whenteaching ‘ recent activities you can
eicit asentencelike' shehasbeen work-
ing hardal day” by saying“ Sdly isnow
sitting back, her eyes half-closed, she
looks very tired, there is some paper
work on her desk. Itisnow 6 pm. What
canyou say about Saly?’
Pictures: if you arenot comfortablewith
the abovetechniques, you can cut out a
picturefrom amagazine and blow it up.
For example, you can easily find apic-
tureof peopleinfull color. Cut them out
and bring it into the classroom to teach
students about how to describe people,
eg. heistal with short curly hair’

2)

3

4)

3.2 Elicitation

Thisisthe stagewhenyoutry to get stu-
dents produce the target language you
areteaching. Sinceitisvery likely that during
the processyour students might not beableto
comeupwiththeright target |language, youneed
to deal with errorsvery carefully so asnot to
discouragethem from spesking (inthemean-
time, let us agree here that an error meansa
mistakemadeby sudentsout of their ignorance)
Hereare sometechniquesto correct or show to
your sudentsthet they havejust madeamisiake:
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a. Finger Correction

You canuseyour finger tolocatethemis-
take. So athumb representsthefirst word, a
pointer the second word and so on. Hold up
your hand with the palm facing you and re-
peatedly point to thefinger wherethe mistake
is. For exampleif your student comesupwith
“ Who wereyou go with yesterday?* you can
show that theword ‘were’ isthe mistake by
repeatedly wiggleyour pointer. Similarly, if
your students can produce sentence correctly,
don't forget to compliment her /him by saying
‘great’ ‘excedllent’ ‘very good' etc

b. Paraphrasing.

Itisvery important that you avoid using
theword‘no’ or even‘wrong’ when students
make amistake. Instead you can use phrases
like‘well yes...but...” or ‘well notredly’. To
show themistake you can paraphrasethe sen-
tence. For example, if your studentssay “ How
about go to the cinema?’, you can say
“well...yesbut... say it again ..how about

tothecinema?’ Inthiscase, you
skiptheword‘going’ and say ‘em’ instead to
denotethat ‘go’ isthewrong one.

c. Peer Correction.

Thisisagood techniqueto once again
allow abrighter student to show off and can
be done especidly when thefinger correction
and paraphrasing would not work. Ask an-
other student to correct the sentence and then
compliment her/himongivingyoutheright sen-
tence. Then you can ask the student who has
made an earlier mistaketo repest it.

3.3 Standardization
Standardizationisessentia to makesure
that every student can produce the sentence
correctly with theright pronunciation andin-
tonation. Thiscanbedoneintwodifferent ways

a. Individud.
Theteacher askssome studentsindividu-
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ally to produce the target sentence. For ex-
ample, onceyou can dlicit theright sentence
fromyour students, you can standardizeit by
asking the other four or five studentsto repest
it

b. Classica

Theteacher asksthewholeclasstore-
pest the sentence. Sometimesitisagood idea
to combinethetwo. For example, after stan-
dardizing the sentenceto two or three students,
you can ask thewhol e classto repeat the sen-
tence.

3.4 Drill
A drill ismostly mechanical, sothemain

purposeof giving adrill toyour studentsisto

amply let sometimefor any givenlessonsetin
their minds. It isoften not aquestion of how
meaningful thisactivity isinthewholelesson.

Your concernisto help studentsestablish un-

derstanding morefirmly whiledoingitinthe

most interesting way possble.

Which part of the sentence can bedrilled?
Depending on how much variety you expect,
adrill caninvolvethefollowing:

(& Changeof subject . For example, if you
teach” Haveyou beento Mdaysa? you
can ask your students to substitute the
subject “you” with third person “he”
whichinvolvesthechangeintheauxiliary
‘have

(b) Questionand Answer. Using promptson
theboard (or any other prompts) you can
get your studentsto ask and answer in
thetarget language. For example, draw
different facesshowing likeand didlike.
Students haveto ask and answer based
onthefaceyou arepointingto

(c) Pogtive-Negative-Yes/no Question-WH
question . You can ask studentsto make
ayes/no question from astatement. For
example“sheusually goesto school by
car” ischanged into “Doessheusually
gotoschool by car?’
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Tomakethedrill moreinteresting, turnit
into acompetition. For example, you candi-
videtheclassintothreegroupsand assgnone
student to give ascoreto the group who can
answer your questionfirst.

3.5 Board Stage

Thisisthe stagewhen theteacher writes
upall of thetarget sentenceselicited and stan-
dardized during presentation. Why should there
be aboard stage? Why not giving your stu-
dentsanicely printed handout containing the
target sentencesyou havetaught?

Board stage servestwo purposes.
(@ Whileyour studentsarecopying, thereis
aninternal processof re-establishing un-
derstanding
It helpsstudents memorize theformsby
actually writingword by word

()

Itisagood ideathat whileyou arewrit-
ing on the board, ask your studentsto repro-
ducethe sentence one by oneand if necessary
get them to spell and pronounce correctly.
Apart from making surethey pronounce cor-
rectly, thistechniquewill also keep your stu-
dents focused on your lesson and allow no
spacefor unexpected mischief.

3.6 Speaking Practice

Speaking activitiesmust be designed to
incorporatethefollowing principles
(@ Maeaningful : They alow studentsto com-
municatein English out of theneedinher-
entintheactivity
Redligtic: They must bewithin students
perceived experience and knowledgeto
discern what they are asked to do
Purposeful : They must give studentsa
purposewhy they aredoing theactivity S0
that they fed itisrdlevant totheir needs.

()

©

Speaking activitiesmust a so enable stu-
dentsto engagein variety of activitiesand at
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the sametimeexerciseand develop their skills

essentia for socid life. Intermsof thetype of

interaction, speaking activitiesmust vary as

falows

(@ Parwork: Studentswork inpairs

(b) Groupwork: Studentswork inagroup
of threeor four

(¢) Classwork: Studentsmingleasawhole

class

Speaking activitiescan bedesigned based
onthefollowingprinciples:
(@ Info Gap: Creating aninfo gap among
students. Thiswill giveareasonto ex-
changeinformation
Persondized: Getting studentsto ask and
answer questions/topicsrelated to their
individua experience
Task Based: Assigning studentsatask to
complete

(0)

©

4. Conclusion

Teaching English might be best ap-
proached through multi-point of viewsinvolv-
ingasynthessof different gpproachesand theo-
riesonlanguagelearning. Thisisduetothefact
that any given method of teaching cannot claim
itssuperiority over the other methodswith re-
gard tothelearning outcome. What can beas-
sured though, ishow we can maximize every
approach to makethelearning processasen-
joyableaspossible. Through thispaper, | have
tried to present an operationa —ed classroom
method and techniques of teaching whichin-
corporate somemgjor gpproachesand hypoth-
esesonlanguagelearning. Thispaper hopefully
would contributesgnificantly to theteaching of
Englishinforma schoolsinindonesawhichhas
traditionally stopped at aconceptual level but
fail to shed light on how teacherscanteachin
everyday classoomactivities.
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