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INTRODUCTION 
Cases of physical violence in school 

environment still enliven media coverage, such 
as brawl, hazing during student orientation, and 
bullying. Komisi Nasional Perlindungan Anak 
(KPA) noted that case of bullying in 2011 there 
were 139 cases, while for 2012 there were 36 cases. 
This bullying takes place in schools and elsewhere 
involving groups of children with more power and 
other weaker groups (www.news.detik.com, 2012). 
KPA also conducted surveys in 9 provinces to more 
than 1000 students, both from elementary school and 
high-school levels. This survey showed that 87.6% 
of students admitted experiencing violence. Scope 
of violence that is in physical and psychological 
violence, such as beaten, barked, humiliated, given 
a negative stigma, and injured with sharp objects. 
In contrast, 78.3 percent of children also claimed to 
have committed acts of violence from mild to severe 
forms (www.radioaustralia.net.au, 2012)

These various violence problems show that 
young people today are less able to feel what others 
feel. In psychology, ability to sense what others 
perceive is called empathy (Prawiratirta, 2008). 
Empathy is defined as the capacity of person to 
feel the emotions of others and show compassion 
as perceived and understand the emotional 
condition of others (Lazuras, Pyzalski, Barkoukis, 
& Tsorbatzoidis, 2012). Empathy is an important 
element in one’s moral development (Prawiratirta, 

2008), as well as the key to one’s success in 
establishing relationships with others (Widiyanto, 
2006). Empathy will change orientation of child 
from egocentric toward socio-centric and ultimately 
to the universal principle. Changes in this orientation 
will be set up a moral perspective from childhood to 
adulthood (Prawiratirta, 2008).

When a person does not develop empathy 
within himself, then they will not be able to provide 
adequate assessment of a certain norm, thus causing 
the appearance of behavior that is not appropriate 
with existing norms (Prawiratirta, 2008). Studies 
show that low empathy is a factor that can explain 
the occurrence of bullying directly in adolescents 
and cyberbully. Adolescent becomes incapable to 
understand and share empathy, thus unable to control 
his aggressive tendencies and failed to understand the 
pain and feelings of his victims (Lazuras, Pyzalski, 
Barkoukis, Tsorbatzoidis, 2012).

Considering the importance of empathy in 
person, studies have been conducted to find out what 
increases empathy. Kohlberg (Prawiratirta, 2008) 
states that environment is able to provide stimulation 
to students including in moral development and 
empathy among children. One way to improve 
empathy is by socializing consist of two-way 
communication and cooperative work in groups 
(Prawiratirta, 2008).

Research that has been done related to empathy 
intervention were communication skill training, 
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narrative strategy (such as drama, theater, literature, 
and writing), experiential learning, problem based 
learning, interpersonal skills training, and empathy 
focus training (Stepien & Baernstein, 2006; Batt-
Rawden, Chisolm, Anton, & Flickinger, 2013) and 
reflective writing (dasGupta & Sharon, 2004). In 
addition, there is a communication approach that can 
be used to improve empathy, which is nonviolent 
communication (NVC) (Marlow, Nyamathi, Grajeda, 
Bailey, Weber, & Younger, 2012)

Nonviolent communication (NVC) is a model 
of communication approach developed by Marshal 
Rosenberg in the early 1960s. NVC is based on 
assumption that person basically have compassionate 
nature, share the same basic human needs, behave in 
a strategy that is believed to produce what they need. 
NVC offers tools and principles that support the 
principle of nonviolence, empathy, and collaborative 
communication (Branscomb, 2011).

NVC has become a mature program, with 
training already conducted in more than 65 countries. 
NVC has been taught for over 40 years for person, 
couples, and families, at work, organizations, and 
groups, such as educators, health workers, prison 
officials. In addition, NVC has also been used to 
promote peaceful conflict resolution efforts, as well 
as reconciliation at community level (Branscomb, 
2011). The aim of NVC is to enhance intrapersonal 
and interpersonal relationships that will generate 
compassion, connectedness, cooperation, and caring.

Research on NVC has been done by Branscomb 
(2011), Cox and Dannahy (2005), Nash (2007), and 
Marlow, Nyamathi, Grajeda, Bailey, Weber, and 
Younger (2012). Branscomb (2011) notes that from 
his study sample, NVC training is able to make 90% 
of samples apply the principles of communication 
within NVC, express themselves without criticizing, 
blaming or suppressing, and rewarding and paying 
attention to others. Cox and Dannahy (2005) explored 
the use of NVC in an online mentoring process and 
it is seen that NVC is recommended in establishing 
a trustworthy online personal relationship with the 
characteristics of openness and able to overcome 
various communication barriers online.

Nash (2007) demonstrates that NVC is able 
to raise awareness of the needs of other individuals, 
feelings, and requests through observation of trainers 
at Tekoa Boys Residential. Marlow, Nyamathi, 
Grajeda, Bailey, Weber, and Younger (2012) found 
that NVC is effective in overcoming problems 
and communication styles that result in persistent 
and violent behavior, as well as establishing and 
maintaining a positive social support network for 
residents of drug users who become walkers.

All of studies mentioned above are conducted 

abroad. In Indonesia, research on NVC has not 
been done. Data from the Center for NVC indicates 
that NVC training was held in Indonesia (https://
www.cnvc.org/training-countries/indonesia). But, 
researchers have not received any information related 
to research and development of NVC models and 
modules in Indonesia. In addition, researchers also 
have not found any research on NVC conducted on 
children, both abroad and in Indonesia. Therefore, this 
research seeks to develop nonviolent communication 
(NVC) modules that are appropriate with Indonesian 
culture.

RESEARCH METHOD
Participants 

Participants of this study were 9 elementary 
students and age 9-10 years old. 

Research Instruments
Research instruments of this study were:
1. Nonviolent communication module – School 

of Empathy
Nonviolent communication module used as 

an instrument in this study is part of the School of 
Empathy Indonesia (SOEI) module developed by 
Stueck (2010). SOEI itself is a method based on the 
results of scientific research on empathy and is the 
development of an integral concept of empathy by 
Germany psychologist Marcus Stueck (2010).

Stueck (2010) stated that empathy is not just 
a feeling and a thought, but also about biological, 
behavioral, affection, cognitive connection, 
communication, and attachment to human, animal, 
and plant. According to Stueck (2010), empathy 
can be developed by using two separate methods 
in two scientifically tested intervention programs, 
namely (1) Nonviolent Communication by Marshal 
Rosenberg and (2) Biodanza by Rolando Toro.

Furthermore, Stueck (2010) developed 
two programs in SOEI based on existing 
empirical evidence, and one of them is Respectful 
Communication Training Program based on Marshall 
Rosenberg theory. This training program consists of 
8 sessions applied to children aged 3-6 years and 10 
sessions for children aged 7-16 years. The module 
used in this respectful communication training will 
be piloted in this research.

According to Stueck (2010), in empathy-
appreciative communication, feelings of love and 
know each other try to be improved. The first part 
of this empathy training includes guidelines for 
introducing appreciative communication with a 
variety of children’s games (kindergarten games), 
stories, and information for educators and parents. 
The advantages of this appreciative communication 
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is ability to put yourself in the position of others 
and enter in the process to know each other. 
This is supported by a form of verbal-reflective 
communication that refers to four step model from 
Marshall B Rosenberg (in Stueck, 2010).

Rosenberg (in Stueck, 2010) explains that in 
an appreciative communication module, if a person 
does not like something, then the person needs to tell 
others in four stages:
a. What is observed (do not judge)
b. What to do (feelings)
c. What is needed
d. What is said to others / what is done to others 

in order to meet the needs

In line with previous explanation, training to 
implement nonviolent communication module uses 
various games and stories for children. Nonviolent 
communication module developed in this study 
contains ten sessions consisting of six main sections 
(Stueck, 2010):
a. Section 1 – Introduction

Teacher or educator goes to children and starts 
his story with the story that teacher found a 
giraffe. The giraffe is very embarrassed and 
does not want to talk, even to children.
Next, educator asks the children, “how does 
the giraffe feel?”. Then, children are asked 
to make big posters and write down what the 
giraffe needs. For example, children ask the 
giraffe whether he needs a friend, or he is 
hungry, or he wants to sleep, and so on.
Children are then asked to draw giraffes, they 
know how big the body of giraffe, and children 
are asked to compare with other animals.

b. Section 2 - Observation and feelings 
Educator need to observe the feelings that arise 
from giraffes (including unpleasant feelings). 
Furthermore, all these feelings are written on 
the card (Treasure Box of Feelings)

c. Section 3 - Observation and needs
Children are asked to explore what giraffes 
can do and want

d. Section 4 - Needs and strategies
This session contains various games for 
children (eg, trust-game, a place on the sun)

e. Section 5 - Please and demands
This session contains a variety of games for 
children (can I go in your house? landing-
game, testing of please, please game)

f. Section 6 - Dealing with anger
This session contains a variety of games for 
children (games, anger pantomime, the tensed 
I, stopp game)

2. Interview guide
Interview guide is used as a test instrument for 

the readability of module developed in this research. 
The interview guide is structured in such a way that 
it is possible to obtain participants description of the 
developed module.
3. Observation guide

Observation guidelines are used as instruments 
to see whether modules have been developed in 
accordance with applicable research design and 
procedures. In addition, observation guidelines 
are also used as one of the legibility test modules 
developed in this study.

Research design
This research is conducted by using Research 

and Development design (R&D), which is devoted 
in education field. R&D in education is an industry-
based development model where research findings 
are used to design new products and procedures, 
which are then systematically tested in field, 
evaluated and refined until they meet certain criteria, 
like effectiveness and quality (Gall, Gall & Borg, 
2003). R&D is a research design to answer whether 
process that used to develop and validate educational 
products. With “product”, it is not just things like 
books, instructional films, and computer software, 
but also methods, such as teaching methods, and 
programs, such as drug education programs or staff 
development programs. Focus of current R&D 
projects seems to be primarily on development 
programs. Program is a complete learning system 
including specialized materials developed and 
trained personnel to work in a particular context 
(Gall et al., 2003).

Research procedure
Based on selected research design, so there are 

research procedures to be implemented in this study.
1. Stage 1

a. Researchers determines the purpose of 
developing NVC module in Indonesia 
with literatures review about how to use 
and develop NVC module in Indonesia.

b. Researchers surveys the importance 
of NVC among children in Indonesia, 
where the target of this survey were 
children, parents, teachers, and public.

c. Researchers surveys any children 
development aspects that can be 
developed or enhanced through NVC.

2. Stage 2
Researchers collected full NVC official 

module from original compiler.
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3. Stage 3
a. Researchers identifies skills and 

attitudes that previous children have, 
especially those related to NVC context 
(for example, how communication skill 
of children with others).

b. Researchers determines target that 
will be targeted for NVC module 
development.

4. Stage 4
a. Researchers determines needs and 

performance goals to be achieved in 
this NVC module development.

b. Performance goals or objectives of the 
development of NVC module in this 
study (first year of research) are:
1) Literatures review about 

usefulness / benefits of NVC
2) Literatures review and data on 

NVC development in Indonesia 
so far

3) Translate NVC’s original 
modules in Bahasa Indonesia and 
in accordance with Indonesian 
cultural context

4) Test NVC module translated to 
the linguist for ensured language 
conformity (language test)

5) Test NVC module that has 
been translated to the Child 
Psychologist / Educational 
Psychologist to see the suitability 
of translation result with child’s 
development

6) Test NVC module that has been 
translated to children, whether 
the difficulties are understood by 
children or not

7) Revise (if any) translation of 
NVC module based on test results 
on expert judgments and children 
previously performed

5. Stage 5
Researchers develops supporting instrument 

of NVC module development in Indonesian version, 
in the form of observation instrument, interview 
instrument, questionnaire to know children 
understanding on contents of material, and self-
assessment questionnaire for children.
6. Stage 6

Researchers develops a technical guide on 
the use of Indonesian version of NVC modules and 
accompanying instruments in development of \NVC 
module.

7. Stage 7
Translate the original NVC module (complete 

module) in Bahasa Indonesia and in accordance with 
Indonesian cultural context, along with supporting 
instruments.
8. Stage 8

a. Test NVC module that has been 
translated to the linguist to ensure 
language compatibility (language test)

b. Test NVC module that has been 
translated to the Child Psychologist 
/ Educational Psychologist to see the 
suitability of translation result with 
child’s development

c. Test NVC module that has been 
translated to children, whether the 
difficulty is understood by children or 
not

d. Revise (if any) translation of NVC 
module based on test result on expert 
judgment and children who have done 
before

RESULT AND DISCUSSION
As has been planned in design of research 

methods, researchers perform the stages in module 
development process. The process is implemented, 
among others:
1. Preparation of research proposals that contain 

module development goals, literatures review, 
usage history and module development in 
Indonesia.

2. Researchers did orientation on the importance 
of NVC implementation and aspect of targeted 
child development, which was also outlined in 
research proposal that had been prepared.

3. Researchers tries to track the existence 
of NVC native module, but the tracking 
results show that there was no written 
module from developer of previous NVC 
module. So researchers are trying to collect 
all documents containing steps, stages, and 
implementation processes of NVC in children 
who had previously held in 2011 to 2013 by 
Marcus Stueck in Indonesia. Based on these 
search results, researchers try to develop a 
module that contains stages guideline and 
implementation of NVC training in children. 
This module is ultimately proposed to obtain 
professional judgment regarding suitability of 
child language and child development from 
child psychologist. In the end, the module 
has been compiled according to input of from 
child psychologist.

4. Researchers identifies skills and attitudes that 
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children have previously, which relates to 
NVC context.

5. Take care of licensing to school and choose a 
trial subject.

6. Carry out process of testing NVC modules in 
children by implementing modules that have 
been prepared in one of Elementary School 
in Sleman. In this process observations and 
interviews were conducted by observers.

7. Conducting recapitulation and evaluation of 

modules based on module test results
8. Perform a final revision of module
9. Create a research report

Child psychologists judge that procedures, 
time details, instruction activity descriptions 
and story topics are appropriate to language and 
stages of child development. Few proposed inputs 
related to the process of discussion and practical in 
implementation of module.

Table 1. Result of child psychologist review

No. Variables
Section of Training

1 2 3 4
1 Training procedure Easy to understand 

and follow
Easy to under-
stand and follow

Easy to under-
stand and follow

Easy to under-
stand and follow

2 Details of imple-
mentation time of 
each session in one 
section of training

Quite appropriate Quite appropriate Quite appropriate Quite appropriate

3 Description of 
activities in one 
section of training 

Easy to understand 
and follow

Easy to under-
stand and follow

Easy to under-
stand and follow

Easy to under-
stand and follow

4 Instruction of 
activities in one 
section of training

Easy to understand 
and follow

Easy to under-
stand and follow

Easy to under-
stand and follow

Easy to under-
stand and follow

5 Topics of story on 
activities in one 
section of training

Close to the child’s 
daily life

Close to the 
child’s daily life

Close to the 
child’s daily life

Close to the 
child’s daily life

6 Additional notes 
from reviewer

• In the closing 
section, it should 
be given points of 
discussed

• In the “Giraffe 
Feelings” activ-
ity section, it is 
necessary to add 
emotional giraffe 
explanations to 
mean giraffe im-
ages/ emoticons in 
the for of giraffe 
images depicting 
certain emotions/ 
feelings?

• Need to confirm 
for the animal 
whether it should 
be a giraffe? 
Adapting to chil-
dren’s understand-
ing about giraffes

• In the clos-
ing section, 
it should be 
given points of 
discussed

• In the section 
2, it is nec-
essary to add 
procedure for 
children to 
mention what 
kind of emo-
tion and the 
emotion card

• In the clos-
ing section, 
it should be 
given points of 
discussed

• Repeat the 
use of word 
“please help”, 
“sorry”, and 
“thank you” in 
final section

• Giraffe image 
cards on sec-
tion 2 need to 
repeat to make 
sure children’s 
understanding 
about the cards

• In the clos-
ing section, 
it should be 
given points 
of discussed

• It is necessary 
to connect 
section 1-4, so 
children have 
whole under-
standing 

• Explanation 
of “strategy” 
 need to 
make sure 
that children 
understand 
about what 
the meaning 
of “strategy” 
--? Or maybe 
“how to?”
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Table 2. Result of observation and interview (Participant: Rt, 10 years old, girl)
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in one 

section of training 
Easy to understand and follow Easy to understand and follow 

(section 1 and 2)
Difficult to understand and 
follow (section 3)
• When asked what activ-

ities were done, just said 
“Hmmm…mmm..”. did not 
answer despite being asked

3 Instruction of activities in one 
section of training

Easy to understand and follow 
• Understand, even she look 

embarrassing, and voice 
sound small when trainer 
asked to her (section 2)

Easy to understand and follow

Difficult to understand and 
follow (section 3)
• Little bit confused when asked 

to make “need circle”
4 Topics of story on activities in 

one section of training
Easy to understand and follow Easy to understand and follow 

• Understood that giraffes are 
solitary animals when they 
first go to school (section 1)

• Can tell the trainer, story about 
giraffes and wolves (section 2)

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow
• Can explain that someone will 

cry when sad, laugh when 
happy

Table 3. Result of observation and interview (Participant: Re, 10 years old, girl)
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in 

one section of training 
Easy to understand and follow Easy to understand and follow 

• Can explain each activity well 
(section 2)

3 Instruction of activities in one 
section of training

Easy to understand and follow Easy to understand and follow
• When trainer asked, “Do you 

understand?”, she said “totally 
understand” (section 2)

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow
• Understanding of the giraffe who 

entered the school, its quiet and 
aloof (section 1)

• Understand the nature and 
feelings of giraffes and wolves 
(section 2)

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow
• Understand the meaning of 

feeling and cause, example: 
crying because sad, smiling with 
pleasure (section 2)

• Understand the difference 
between feelings/ emotions and 
needs that follow (section 3)
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Table 4. Result of observation and interview (Participant: Ad, 10 years old, boy) 
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in one 

section of training 
Easy to understand and follow Easy to understand and follow

3 Instruction of activities in one 
section of training

Easy to understand and follow Easy to understand and follow

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Table 5. Result of observation and interview (Participant: Bm, 9 years old, boy)  
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in one 

section of training 
Easy to understand and follow Easy to understand and follow

3 Instruction of activities in one 
section of training

Easy to understand and follow Easy to understand and follow

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow 
(section 2 and 3)
Difficult to understand and 
follow (section 1)
• Participant finds it difficult to 

understand the sentences that 
trainer uses when telling the 
story

Table 6. Result of observation and interview (Participant: Yu, 10 years old, girl)  
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in one 

section of training 
Easy to understand and follow Easy to understand and follow

• Participant felt difficulties 
in session pantomime and 
mirroring (section 1)

3 Instruction of activities in one 
section of training

Easy to understand and follow Easy to understand and follow

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Table 7. Result of observation and interview (Participant: Pu, 10 years old, girl)
No. Variables Observation Interview
1 Training procedure Easy to understand and follow

• Sometimes participant look 
not focus (section 3)

Easy to understand and follow

2 Description of activities in one 
section of training 

Easy to understand and follow Easy to understand and follow
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3 Instruction of activities in one 
section of training

Easy to understand and follow
• There were wrong movement 

(legs are lifted, but should 
not be lifted) section 3

Easy to understand and follow

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Table 8. Result of observation and interview (Participant: Ri, 10 years old, boy)  
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in one 

section of training 
Easy to understand and follow Easy to understand and follow

3 Instruction of activities in one 
section of training

Easy to understand and follow Easy to understand and follow

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow
• Participant said understand, but 

when asked to retell, he was 
not able. Participant tells what 
is heard from friend. Partici-
pant was also unable to name 
the sequence of the game

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Table 9. Result of observation and interview (Participant: Sa, 10 years old, boy)  
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in one 

section of training 
Easy to understand and follow Easy to understand and follow

3 Instruction of activities in one 
section of training

Easy to understand and follow Easy to understand and follow

4 Topics of story on activities in 
one section of training

Easy to understand and follow Easy to understand and follow

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Table 10. Result of observation and interview (Participant: Dw, 10 years old, girl) 
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in 

one section of training 
Easy to understand and follow
• When asked to explain, participant 

only explained some activities 
only and many forgot (section 1) 

Easy to understand and follow. 
• When participant asked to re-

cite the activity she has done, 
she was unable to mention all 
activities that have been done 
(section 2 and 3)

3 Instruction of activities in 
one section of training

Easy to understand and follow
• Understand the instructions and 

accordingly in performing the in-
structions given (section 2 and 3)

Easy to understand and follow 
(section 3) 
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4 Topics of story on activities 
in one section of training

Easy to understand and follow Easy to understand and follow

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Table 11. Result of observation and interview (Participant: Yk, 10 years old, girl) 
No. Variables Observation Interview
1 Training procedure Easy to understand and follow Easy to understand and follow
2 Description of activities in 

one section of training 
Easy to understand and follow Easy to understand and follow. 

• When asked to explain, partici-
pant only explained some activi-
ties and many forgot (section 1)

• When participant asked to 
recite the activity she has done, 
she was unable to mention all 
activities that have been done  
(section 3)

3 Instruction of activities in 
one section of training

Easy to understand and follow
• Understand the instructions but 

were reluctant to perform the 
instructions given (section 1)

• Understand the instructions and 
accordingly in performing the 
instructions given (section 2)

• Understand the instructions and 
accordingly in performing the 
instructions given (section 3)

Easy to understand and follow
• Participant was embarrassed to 

follow the instructions given 
(section 1)

• When participant asked to 
recite the activity she has done, 
she was unable to mention all 
activities that have been done 
(section 2)

4 Topics of story on activities 
in one section of training

Easy to understand and follow Easy to understand and follow
• Participant just told some stories 

in the previous session such as 
penguins story (section 3)

5 Sentences used in training 
instruction

Easy to understand and follow Easy to understand and follow

Based on the results, there are two important 
things to discuss. First is suitability of module 
with the stages of child development based on 
observations and interviews, and assessment of child 
psychologists. Second, discussion will be based 
on findings during module pilot process. Based on 
this, researchers then formulate whether the module 
has been feasible to be used for intervention in 
subsequent research.

First, it appears that participants can 
understand instruction and sequence of activities in 
the module. Participants were able to follow overall 
activity. Then, at the end of reflection session, 
respondents can identify key points of each session. 
Understanding of children in this activity is similar 
with research conducted by Schoppel and Stueck 
(2012). Participants age is still at an early age stage. 
While for the module test this time involving school-
age children. Despite age differences, however, 
Nonviolent Communication module still fits well in 

pre-school age stage until middle childhood. This 
indicates that activity of Nonviolent Communication 
module tends to be easily understood and performed 
well for early childhood to middle childhood.

Next discussion leads to an understanding of 
participant’s emotion. Most participants answered 
“happy” while doing activity. They are also able to 
remember the meaning of giraffe and wolf symbols 
in Nonviolent Communication module. Some 
children are able to discuss their basic emotions 
(example: joy, sadness, anger). However, for 
higher emotional levels of self-conscious emotions 
(example: proud, shy, moved, etc.) are not visible 
during session. In addition, emotional intensity of 
children is also not raised, for example: feel sad or 
increased level to grieve. Furthermore, children also 
explain their emotional state with physical or social 
circumstances. For example, instead of mentioning 
the emotions they feel, they respond to feelings of 
tiredness or lack of friends. This leads researchers 
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to examine tendency of a lack understanding for 
emotional vocabulary on participants.

Lack of understanding ability on emotional 
vocabulary is suspected by researchers because it is 
influenced by several things. First is from cultural 
side. Nonviolent Communication was originally 
developed in Western culture, especially United 
States. It certainly has different implications for 
understanding emotions. Averril, Chohn, and Hahn 
(2001) suggest that culture can shape one’s emotions 
through two things, through social behavior system, 
and through understanding of social rules and beliefs 
that shape emotional expression. Based on Hahn, 
Lee, and Ashton (in Averril, Chohn, & Hahn, 2001), 
Asian culture (especially East Asia) tends to be 
more introverted in its emotional expression than 
West. This is evident in way Eastern people limit 
themselves to expressing their emotions. Process of 
transmitting cultural values   is certainly an individual 
in the form of emotional recognition. Individuals in 
Asian cultures also tend to filter out their emotional 
expressions first.

This argument is also corroborated by research 
from Kurniawan and Hasanat (2007), Javanese 
cultural culture tends to show its own distinctiveness 
in understanding emotions. They claim that 
harmonization is an important part of the value of 
Javanese. Therefore, they tend to use emotional 
control when interacting with others, especially 
when showing negative emotions. This harmonized 
focusing approach certainly has consequences in 
child’s emotional understanding. When children 
are raised in that culture, they are less likely to find 
parents or the environment using varying emotional 
vocabulary.

It is also supported by research from Martani 
(2012). Martani’s research was conducted in 30 
kindergarten teachers (TK) through interview 
method. The result is that most teachers already 
understand emotional development of early 
childhood. However, they find it difficult to stimulate 
emotional development in these children. This is 
allegedly because teachers are also not accustomed to 
discuss emotional issues with children. Furthermore, 
teachers focus more on cognitive aspects of teaching 
and learning. Emotional aspect becomes neglected in 
activity. In addition, teachers also find it difficult to 
identify child’s diverse emotions. Later then, there 
appears labeling of childhood conditions if their 
emotional expressions appear different from other 
children.

Based on previous explanation, it is assumed 
that child’s emotional understanding has not been 
much facilitated by immediate environment. 
Therefore, module improvements also include 

additional sessions in early sessions related to 
emotional understanding first. Researchers wanted to 
focus on understanding the vocabulary and emotional 
expressions of children on which emotional 
understanding is based. Thus, participants in next 
stage will have a stronger foothold to recognize 
emotions and needs of themselves and others.

This study of course still has limitations and 
weaknesses. First is module test time that is not done 
on holidays. Module pilot activities are conducted 
during the day after school. This is evident in the 
response of children who complain of being tired and 
hungry. Although, before the module trials begin, 
they are welcome to rest and lunch first. However, 
physical condition of respondents in prime condition 
is certainly worth striving. Therefore, further research 
will be conducted during \school holidays. Then, 
another weakness is on technical constraints. At the 
beginning of the module trial there are technical 
constraints associated with the sound system. This 
problem causes participants to wait some time. It 
then affects participant’s mood in following activity. 
Thus, it is necessary to anticipate in the future so 
that the conditioning of training can take place more 
optimally.

CONCLUSION AND SUGGESTION 
Nonviolent Communication module has been 

appropriate with child’s developmental context 
through the pilot. Then, there is an addition to initial 
stage of module in the form of a basic introduction to 
emotional diversity and emotional vocabulary. 

Researchers can then use this module in 
school-age interventions. Researchers suggests 
applying modules to emotional and behavioral 
problems in children in middle childhood. Then, 
experimental design that supports the optimization 
of module using should be prepared in subsequent 
research.
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