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ABSTRACT

The purpose of this is to investigate whether there is relationship between stu-
dents’ anxiety and achievement in English as a foreign language. The subjects of
this study were second graders of among adolescents at Sekolah Menengah Umum
Negeri 1 Banjarbaru, South Kalimantan. The sample was the study aged between
152 sixteen and seventeen years old students at second grade. The results indi-
cated that the students’ anxiety in learning English as foreign language was at
moderate level. There was no significant relationship between the score of anxiety
and students’ achievement in English as a foreign language as a whole. But a sig-
nificant negative correlation between the anxiety and students’ achievement was
indicated. There was difference between male and female on communication ap-
prehension, it showed that female was more apprehensive than male in English
communication but for overall anxiety, there was no difference in English lan-
guage anxiety by gender at second grade in this school.

Keywords: foreign language, anxiety, achievement, adolescents, gender.

ABSTRAK

Tujuan penelitian ini untuk meneliti apakah ada hubungan antara kecemasan
dan prestasi siswa dalam menguasai bahasa Inggris sebagai bahasa asing. Subjek
penelitian ini adalah para siswa kelas dua di Sekolah Menengah Umum Negeri 1
Banjarbaru, Kalimantan Selatan. Sampel berjumlah 152 siswa kelas dua yang
berusia antara 15 tahun sampai 17 tahun. Hasil penelitian menunjukkan bahwa
kecemasan siswa dalam belajar bahasa Inggris sebagai bahasa asing berada pada
tingkat layak. Tidak ada hubungan yang signfikan antara nilai kecemasan dan
prestasi siswa. Namun demikian, ada korelasi negatif-signfikan antara kecemasan
dan prestasi siswa. Ada perbedaan antara siswa laki-laki dan perempuan dalam
memahami komunikasi. Ditemukan bahwa perempuan lebih memahami komunikasi
daripada laki-laki; sedangkan berkaitan dengan kecemasan, tidak ada perbedaan
di antara keduanya.

Kata Kunci: bahasa asing, ketertarikan, prestasi, gender.

21



Kajian Linguistik dan Sastra, Vol. 21, No. 1, Juni 2009: 21-33

1. Introduction

English assecond languageor foreignlan-
guage, non native studentsusually havediffi-
cultiesto master it. Onefactor that influences
thesuccessandfalureinlearningaforeignlan-
guageisanxiety. Anxiety playsanimportant
roleinforeign language students’ classroom
performance. Elkhafaifi (2005), quoting
Horwitz, Horwitz, & Cope(1986), determined
that anxiety playsanimportant rolein deter-
mining students’ successor failureinforeign
language classes. They pointed out that stu-
dents anxiety influencesnegatively students
achievement inlanguagelearning.

Anxiety isaproblem for many foreign
language students. Thereare severa studies
on anxiety and students’ achievementsthat
have been conducted by many educators, lan-
guageteachers, expertsin education and re-
searchers. They have beeninterested inthe
phenomenon of foreign language anxiety for a
number of years. Previous studies (conducted
by Horwitz, Horwitz, & Cope, 1986; Price,
1988; Aida, 1994, Cassado & Dereshiwsky,
2001; Gregersen & Horwitz, 2002; Daley,
2003; Worde, 2003; Elkhafaifi, 2005;
Woodrow, 2006; Na, 2007) showed that for-
elgnlanguageanxiety wasnegdtively corrdaed
to achievement inlistening and speaking per-
formance, and production of vocabulary and
therewasno significant differencein anxiety
between male and female that effect on
achievement (Price, 1988; Aida, 1994,
Woodrow, 2006; Na, 2007). That is, students
with highanxiety gainlow achievement; onthe
contrary, studentswith low anxiety gain high
achievement. However, thewriter fed sthat this
finding may not apply tothestuationin Indo-
nesia. Sothewriter wanted to find out whether
inIndonesia, thereationship between anxiety
and students achievement in Englishasafor-
eignlanguagewouldbesmilar or different from
studiesdonein Western countries.

Horwitz (2001 : 113) defined that * anxi-
ety isthe subjectivefedling of tension, appre-
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hension, nervousness, and worry associated
with anarousd of theautonomic nervoussys-
tem”. The statement showsthat anxiety isan
unpleasant feeling felt by someone; afear of
something that happensinthe nervoussystem.
After examiningtheroleof related typesof anxi-
ety inlanguagelearning-specificaly communi-
cation gpprehension, fear of negativeeva ua-
tion, and test anxiety - Horwitz, Horwitz, &
Cope(1986) citedinHorwitz & Young (1991)
concluded that language anxiety isatype of
anxiety uniqueto second-languagelearning.

Elkhafaifi (2005 : 207) quoting Horwitz,
Horwitz, & Cope (1986) defined foreignlan-
guage anxiety is*adistinct complex of self-
perceptions, beliefs, feelings, and behaviors
related to classroom languagelearning arising
from the uniqueness of thelanguagelearning
process, it may arisefrom self-doubt, frustra-
tion, and perceived (or fear of ) falure’. There-
fore, most teachersarefamiliar with test anxi-
ety and public-speaking anxiety that happen
to the students during languagelearning pro-
cessintheclassroom. Toreducethe students
languagelearning anxiety, it will requirethe
cooperative efforts of both teacher and stu-
dents. Teacher must hel p students understand
why the students become anxious and offer
them strategiesfor coping with anxiety.

Horwitz & Young (1991) stated that lan-
guage anxiety contributesto an affectivefilter
whichmakesthesudent unreceptivetolanguage
input; thus, thestudent fail sto comprehend the
target |language messagesand language acqui-
sition does not devel op. The anxious student
also feelsshy when attempting to usethe se-
cond language. Theunsuccessful result ontest
performanceandinahility toperforminlanguage
classroom can cause ateacher to beinaccurate
in ng the tudent; theteacher may think
that the student haslow aptitudefor learninga
language or low moativation to do the work
needed for agood performance.

The statement above supportsKrashen's
affectivefilter hypothess, “ TheAffectiveFil-
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ter Hypothesis capturestherelationship be-
tween affective variables and the process of
second language acquisition by positing that
acquirersvary with respect to the strength or
level of their affectivefilters. Thosewhoseatti-
tudesthat arenot optimal for second language
acquistionwill not only tend to seek lessinput,
but they will dso haveahigh or strong affective
filter —evenif they understand themessage, the
input will not reach that part of the brain re-
sponsiblefor languageacquisition, or theLan-
guageAcquidtion Device Thosewithatitudes
more conduciveto second languageacquistion
will not only seek and obtain moreinput, they
will dsohaveal ower or weeker filter. They will
be more open to the input, and it will strike
‘deeper’” (Krashen 1982: 31).

Horwitz, Horwitz, & Cope(1986) stated
that listening and speaking weremain sources
of anxiety. Lack of preparation and free gpeech
can make studentsfeeling anxious. Sound and
linguistic Sructurediscrimination makeit diffi-
cult for studentsto understand the messages.
And problemsobserved by Horwitzet d. in-
cludedifficulty inrecalling thelessonsunder
anxious conditions (such asexaminations),
oversiudying asareaction, avoiding thestua-
tion asin learned hel plessness, and afear of
making mistakesthat makesstudentskeep si-
lent and not participate. All of thesereactions
are consistent with the general literature on
anxiety and describe some behaviors of anx-
iousstudentsin languagelearning context.

Sincethemiddle of 1960sscholarshave
entertained thepossibility that anxiety interferes
with second language learning and perfor-
mance. Horwitz (2001) wrotefromthat time,
therewerestudieswhich found theanticipated
negative rel ationship between anxiety and sec-
ond language achievement, but severd studies
found norelationship, and positiverdationship
between anxiety and second languageachieve-
ment wereasoidentified. Thestudiesreviewed
inthischapter generally show negativerela
tionship between anxiety and second or for-
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eignlanguage achievement.

Aida(1994) had conducted astudy on
96 students (56 males and 40 females) who
were enrolled in 2nd year Japanese | at the
University of Texas at Austin. Therewas a
moderate negative correl ation between anxi-
ety and coursegrade, indicating that the higher
the students' level of anxiety, themorelikely
they wereto receivelow grades.

Casado & Dereshiwsky (2001) con-
ducted astudy toinvestigate and comparethe
perceptionsof 114 students (Group One) sur-
veyed at Northern ArizonaUniversity during
thethird week of their first-semester Spanish
classwith those of 169 students (Group Two)
surveyed a the sameinditution during thethree
last weeks of their’ second-semester Spanish
class. They found that somelevelsof foreign
language anxiety; communication apprehen-
sion, fear of negative evauation, and generd
feding of anxiety; wereexperienced by begin-
ning studentsin response to some aspects of
foreign languagelearning. Thestudy further
reveaed that anxiety experiencedinforeign
languagelearning (Spanishinthiscase) does
not necessarily declineor diminish asstudents
progressfromfirst semester to second semes-
ter; rather, theapprehensionlevelsseemtoin-
creasedightly during the second semester of
languageacquigtion.

Daley (2003) conducted astudy on 259
students (68.0% female) enrolled in Spanish,
French, German, or Japanese introductory,
intermediate, and advanced coursesat aUS
mid-southern university to examined therole
of anxiety inpredicting student attritioninfor-
eignlanguage coursesat thecollegelevd. The
result wasreved ed that studentswho dropped
out of their foreign language classestended to
report satisticaly sgnificantly higher levelsof
anxiety experienced at theinput, processing,
and output stages.

Elkhafaifi (2005) conducted a study
about therel ation between Foreign Language
learning anxiety and ligening anxiety tosudents
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achievement and listening comprehension per-
formanceinArabic courses. The participants
were 233 studentsfrom 6 United States uni-
vergtiesenrolledinArabiclanguageprograms.
Theresultsof thisstudy revealed significant
negative corrdationsamong listening and For-
elgn Languagelearning anxiety, students lis-
tening comprehension scores, andfind grades
asameasure of overal achievement. There-
lationship of bothlistening anxiety andlearning
anxiety to achievement, asindexed by listen-
ing scoresand final course gradeswasnega
tive Andtheresultsa sofound sgnificant nega:
tive correlations between Foreign Language
anxiety (FLCAS) and thefinal listening com-
prehension grades, and showed significant
negative correl ations between Foreign Lan-
guageanxiety and thefinal generd gradesasa
measureof overall achievement.

Gregersen & Horwitz (2002) conducted
astudy to examine the connection between
foreilgnlanguage-anxiousand perfectionist Su-
dentson 8 students (4 most anxiousand 4 least
anxious according to their scores on the
FLCAS, 1maeand 7 femaes) in second-year
in the English Education program at the
Universidad deAtacamain Chile. They found
thereactionsof the studentstotheir ownora
performanceindicate that anxious and non-
anxiousforeignlanguagelearnersdo differin
termsof their self-reportsof perfectionist ten-
dencies. Anxiouslearnersreported higher stan-
dardsfor ther performance, agrester tendency
toward procrastination, greater worry over the
opinionsof other, and ahigher level of con-
cern over their errors than the non-anxious
learners. Thereactionsof theanxiousstudents,
they often attributed their errorsto their anxi-
ety, an excuse never offered by the non-anx-
Ious students, who often seemed pleased with
their ownlack of anxiety.

In 1986, Horwitz, Horwitz, & Cope of-
fered an instrument, the Foreign Language
ClasssoomAnxiety Scde(FLCAS). Sncethat
time, findingsconcerning anxiety andlanguage

achievement havebeenrdatively uniform. In
thestudy of 225 studentsin thebeginninglan-
guage classesat the University of Texas, they
found that sgnificant foreignlanguageanxiety
Isexperienced by many studentsin response
to at |east some aspects of foreign language
learning (Horwitz, 1986).

Horwitz, Horwitz, & Cope (1986)
pointed out that studiesusingthe FLCASand
other specific measures of second language
anxiety have found a consistent moderate
negative correlation between FLCAS and
measures of second language achievement
(typicdly find grade). Their findingshavebeen
supported by more recent studies (Price,
1988; Aida, 1994; Cassado & Dereshiwsky,
2001; Gregersen & Horwitz, 2002; Daley,
2003;Worde, 2003; Elkhafaifi, 2005;
Woodrow, 2006; Na, 2007).

Horwitz (2001) argued that the use of fi-
nal grades as ameasure of second language
achievement was probably inand of itself a
sourceof variability intheanxiety literatureand
urged researchersto use more subtle achieve-
ment measuresto capturethetrue effects of
anxiety (Horwitz, 1986; Aida, 1994; Mac
Intyre& Gardner, 1991).

Na(2007) examinedthegenerad Stuation
of highschool sudents foragnlanguegeanxiety
and theeffectsof anxiety onforeignlanguage
learningin ChineseEFL (EnglishasaForeign
Language) classroom. Thisstudy surveyed and
andyzed 115 second-year high school students
(56 maesand 59 femaes) fromahigh school in
Shandong Province, China. Theresultsof the
relationship anays sindicated that anxiety and
Englishachievementwereonly corrdaedinterms
of test anxiety, and they werenegatively corre-
lated. It wasnoted that the coefficient of anxiety
for Englishdassesgpproachedthesgnificantleve.
It wasfound that anxiety of English classesin-
deed Sgnificantly affected high school students
Englishachievement.

A researchwasdoneby Price (1988) on
106 students enrolled in second semester
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French classesat University of Texasat Aus-
tin; 44 maesand 62 femal es, agesranged from
18to 32 years. All of thesubjectsincludedin
thestudy werenative speakersof English. The
sudy wasbas cdly focused onforeignlanguage
anxiety. Thisstudy examined characteristicsof
thehighly anxiouslanguagelearner and re-ex-
amined the anxiety-achievement relaionship,
using Foreign Language ClassroomAnxiety
Sca e and three measures of achievement. No
sgnificant relationship wasfound betweenfor-
eignlanguage anxiety and age, sex, or year in
school. Subject taking the course asan elec-
tive had lower Foreign Language Classroom
Anxiety Scalescore.

Andtheother findingsindicatethat there
wasasgnificant negative correl ation between
foreignlanguageanxiety andfina grade, indi-
cating that highforeignlanguage anxiety was
associated with low final grades, therewasa
sgnificant negativecorrel ation betweenforegn
language anxiety and final exam scores, indi-
cating that highforeignlanguage anxiety was
associated with low final exam scores. There
wasasgnificant negative correl ation between
foreignlanguage anxiety and ord exam scores,
indicatingthat highforeignlanguageanxiety was
associated with low oral exam scores.

High anxiety subjectswerefoundto be
higher intest anxiety and public speaking anxi-
ety andlower inforeignlanguage aptitudeand
self-ratingsof aptitude than low anxiety sub-
jects. Highly anxious subjectstended to have
lower find grades, but thispatterndid not reach
datisticd sgnificance.

Woodrow (2006) conducted aresearch
on 275 (male = 139 and female = 136) ad-
vanced English for academic purposes(EAP)
students studying onintensive EAP courses
immediately prior to entering Australian uni-
versitiesto investigate on second language
speaking anxiety asexperienced by English
learnersstudyinginAustraia. Shefound sig-
nificant rel ationship between second language

speaking anxiety and ora performance.
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Woarde (2003) conducted astudy of 15
studentsfrom adiverse set of language class-
room (French, German, and Spanish) toiden-
tify those factors, as perceived by students,
that may contributeto anxiety, and thosethat
may reduce anxiety. Shefound asignificant
negative correlation between thefind foreign
language gradesand Foreign Language Class-
roomAnxiety Scale score. According to her,
sourcesof anxiety werefrequently closely in-
tertwined, creating difficulty inteasingout a
discretefactor or source. The most anxiety-
provoking factors appeared to berelated to
gpeaking and ligtening activities.

From previousstudies(Horwitz, Horwitz,
& Cope, 1986; Price, 1988; Aida, 1994;
Cassado & Dereshiwsky, 2001; Gregersen &
Horwitz, 2002; Daley, 2003; Wérde, 2003;
Elkhafaifi, 2005; Woodrow, 2006; Na, 2007)
conducted inWestern and Non-Western lan-
guagesand countries, theresults showed that
Foreign LanguageAnxiety wasnegatively cor-
related to Achievement (find grade, listening
and speaking performance, and production of
vocabulary) and therewasno differencesig-
nificant anxiety between maeand femdethat
effect on achievement (Price, 1988; Aida,
1994; Woodrow, 2006; Na, 2007).

Aida(1994) in her study reveaed that
therewas no significant gender differences
found in language anxiety, and therewasno
sgnificant anxiety-gender interaction effect on
coursegrade. In both maleand femaegroups,
highly anxious studentswere more possibleto
receivelower gradesthan studentshaving a
low level of anxiety.

In 2007, Naexamined the comparison
of maeand femaestudents languageanxiety.
And the results of t-tests showed that there
wereno sgnificant differencesbetweenmaes
andfemaesin most anxiety variables. But the
finding of her study showed that males’ means
werehigher than females, whichindicated that
males may experience more anxiety than fe-
malesin Englishlanguage classrooms.
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Price (1988) investigated gender differ-
encesin language anxiety. She obtained that
therewereno differencesinforeignlanguage
anxiety between maesand femaes, themean
scorefor thetwo groups proving to beamost
identical. Although foreign language anxiety
scoresfor malesdightly higher thanfemales,
thedifferencewasnot sgnificant.

Another study conducted by Woodrow
(2006) in investigating on second language
speaking anxiety as experienced by English
learnersstudyinginAudrdia UsngMANOVA,
shehasindicated therewasno Sgnificant effect
for gender. Therewasno sgnificant difference
inforeignlanguage anxiety between maesand
femdes

2. Research Method
2.1 Population and Sample

Thepopulationwasall studentsat Seko-
lah Menengah Umum Negeri 1 Banjarbaru.
Therewere 548 students, 328 fema e students
and 220 mal e students. Grade one was 106
femal e studentsand 73 male students. Grade
twowas 121 femalestudentsand 67 maestu-
dents. Gradethree was 101 femal e students
and 80 male students.

The samplewas 188 students at Second
(2 grade Sekolah M enengah Umum Negeri
1Banjarbaru, consgting of 121 femaeand 67
male students. The students' ageswere about
sixteen and seventeen yearsold. 36 students
had beeninvolvedin pilot study, so 152 stu-
dentsweretherespondentsfor themain study.

2.2 Instrument

Inthisstudy, theresearcher used aques-
tionnaireastheinstrument. Thequestionnaire
wasdivided into two parts; the background of
the studentsin Part A included class/depart-
ment, age, gender, parent’soccupation, and
informal education, and theforeign language
classroom anxiety scalein Part B.

Theindependent variable, the students
anxiety was measured by the Foreign Lan-
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guage Classroom Anxiety Scale (FLCAYS).
FLCAStested onthreedimensionswhich are
thestudents communication goprenension, fear
of negativeeva uation, and test anxiety. It was
afive-point Likert scale questionnaire, rang-
ing from strongly agree (sangat setuju) to
strongly disagree (sangat tidak setuju). The
scaleused rangefromone (1) for low tofive
(5) for high. Strongly agree (sangat setuju)
was coded by 5 and strongly disagree (sangat
tidak setuju) was coded by 1 and viceversa
incoding negative statements.

Thequestionnairesurvey conssted of 33
quedtions Theitemsdedtwith postiveand nega:
tivesentences Hfteenitemswereto messureStu-
dents' communication apprehension; theitem
numberswere 1, 4, 9, 11, 13, 14, 15, 18, 23,
24,27, 29, 30, 31, and 32. Nineitemswereto
measure students' fear of negative eva uation;
they wereitemsnumber 2, 3,5, 6, 7, 17, 19, 20,
26. And nineitemswereto measure students
test anxiety; thenumberswere§, 10,12, 16, 21,
22,25, 28, and 33. (Horwitz, Horwitz & Cope,
1986) Foreign Language Classroom Anxiety
Scde(FLCAS) wasadapted and trandated into
Indonesian adolescents context.

Thedependent variable, English achieve-
ment, wastaken from students' mid semester
examination scores.

2.3 Data Collection

Tocollect dataonthestudents foregnlan-
guage anxiety, Horwitz, Horwitz, & Cope's
FLCASwasused whileto collect dataof stu-
dents achievement, theresearcher obtained from
thestudents' Englishmid semester examination
scores. The 152 students submitted the com-
pleted questionnaire. Theduration of mainstudy
wasabout 45 minutes. Theresearcher requested
thestudents' English exam scorefromthe En-
dlishteachers(dudents achievementinEnglish).

2.4 Data Analysis
The English language anxiety datawas
analyzed by thefollowing procedures: (1) de-
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termining thecategoriesof Englishanxiety level
and Englishachievement level, (2) determining
theMean scorefor English anxiety, conssting
of overdl items, communication gpprehension
items, fear of negativeevduationitemsand test
anxiety items. (3) determining the Mean score
for gdudents Englishachievement, (4) determin-
ingthecorrelation between anxiety and sudents
achievement in English asaforeignlanguage,
(5) determiningthedifferencein Englishlanguage
anxiety between mdeandfemaesudents. And
datawasanadyzed usngthe SPSS12.

3. Result and Discussion
3.1 The Level of Foreign Language Anxi-
ety of Students’ Foreign Language
Table 1 summarizesthedescriptive sta-
tisticsof thedimensionsused intheresearch.
Itindicatesthat al thevaluesfor dimensions
measuredin Likert Scaearearound their mid-
point with astandard deviation below 1. As
for dimensionsmeasured using 5 point Likert
scale, communication apprehension (i =3.09
and s.d = 0.65) was recorded as the highest
rating, followed by test anxiety (i = 2.85 and
s.d=0.69). Fear of negative evaluation was
recorded asthelowest meanrating (1=2.73
ands.d=0.61). And overal anxiety showedi
=2.93 and s.d = 0.60. From the data, it can
beconcluded that leve of gudents’ anxiety was
moderatelevel anxiety.

Table1 Foreign LanguageAnxiety: Mean
Ratingsand Standard Deviations

Std.
Mean Deviation

Overdl Anxiety 2.93 .60 152
Communication 309 g5 15
Apprehension

Fear of Negative

Evaluation 2.73 61 152
Test Anxiety 2.85 .69 152

27

Within thethree sub dimensionsof lan-
guage anxiety, studentswere comparatively
most anxiousabout communicating, followed
by taking test. They wereleast worried about
negativeevauation.

The reasons for the results can be ex-
ploredintwo factors; interna factor and ex-
ternd factors. Theinternd factor isclosdy re-
lated with the studentsthemsealves: they prob-
ably did not feel very anxiousin Englishasa
foreign language classroom becausethey felt
that they wereinthesamelevd bothin English
level and age. Wachidah (2004) suggested that
studying with peerswould not make students
fed ashamed and clumsy to speak English be-
causethey only facedtheir friends. Soitinflu-
enced ther saf confidencepostively. Themore
confident alearner feels, thelessanxiety he
experiencesinlearning (Meng & Wang, 2006).

Good relationship with classmatesisas-
sumed asonefactor that can reducethe anxi-
ety. Classmates favorablecharacteristicsmost
likely enabled the studentsto get well along
with them, which seemsto have contributed
to students' English classwith agood atmo-
sphere. Therefore, theatmosphereintheclass
would bemorerelaxed, not stressful.

Oneexternd factor that could explainthe
resultsisparents’ occupation. Kwong (1983)
stated that parents' occupation influenced a
child’seducational opportunities becauseit
determined theareaof resdencesand thusthe
qudity of theschoal. Officeworkers' children
had more opportunitiesthan the peasants with
better educationa facilitiesinthecities, andthe
children of intellectua sout-performdl others
withther additiond support fromhome. Inthis
study, themgority of students' parents’ occu-
pation was government officersand private
sector officers, and it determined wherethey
lived, whichwasurban area. Thisfactor influ-
enced the parents’ thinking pattern, they felt
necessary to sendtheir children to additional
English coursesout of school. Thiscould have
given positiveeffect tothechildrenandit would
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influencethelearning of Englishinschool. They
had bas c knowledgeto bringtotheclassroom
and thiscould makethemlessanxious.

A second external factor isthe role of
teacher. Itispossiblethat Englishteachersat
Sekolah Menegah Umum 1 Banjarbaru were
abletocreatealively dimateintheclassroom,
therefore, ableto makethelearning context
less stressful. Teachers could help students
cope with anxiety-producing situationsand
made the learning context less stressful
(Horwitz, Horwitz, & Cope, 1986; Price,
1988; Horwitz & Young, 1991; Aida, 1994;
Cassado & Dereshiwsky, 2001; Gregersen &
Horwitz, 2002; Daley, 2003; Wérde, 2003;
Elkhafaifi, 2005; Meng & Wang, 2006;
Woodrow, 2006; Na, 2007). Teachers' char-
acterigticsor atitudessuch asbeing hel pful and
encouraging could have played animportant
roleinreducing sudents anxiety intheSekolah
Menegah Umum 1 Banjarbaru classroom.

Another externd factor that caninfluence
languageanxiety issudents resdencearea Mogt
sudentswerefrom urbanarea. Thisfactor was
assumedtoinfluencethestudentsincommunica:
tion; they could be moreextrovert people, who
areaccugtomed tocommunicatefredy toevery-
one. If thisisthe case, thisfactor may influence
their schoal life, indudingtheEnglishdassroom.

3.2 The Correlation Between Anxiety
and Students’ Achievement in English
as a Foreign Language

Table 2 below showsthe correlation be-
tween anxiety dimensions and students’
achievement. A weak negative correlationis
seen between achievement and overall anxi-
ety (r =-0.120, p > 0.01, not significant). A
weak negative correlation is seen between
achievement and communication gpprehenson
(r=-0.094, p>0.01, not significant). Anda
weak negative correlaionisa so seen between
achievement and fear of negativeevauation (r
=-0.032, p>0.01, not significant). Although
these two dimensions show the negative cor-
relation to students’ achievement, the possi-
bility are higher than 0.01, which meansnot
significant or thereisno correl ation between
communication goprehenson and fear of negar
tiveeva uation to students achievement. Asa
whole, between overall anxiety and students
achievement, the correlation isnot significant
ap<0.0llevel.

But between achievement and test anxi-
ety, r =-0.210, showing negative correlation
between achievement and test anxiety, whichis
significantat p<0.05level. Thenegativesign
showsthat thehigher theachievement, thelower
thetest anxiety and thelower achievement, the

Table 2 Result for Pearson Correl ations Between Anxiety Dimensions
and Students Achievement

** Correlationissignificant at the 0.01 level (2-tailed).
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higher thetest anxiety. Thisdimensonhasshown
that foreignlanguageanxiety isnegetively asso-
ciated with sudents achievement.

Therefore, it can be concluded that there
isno significant relationship between English
languageanxiety and sudents achievementin
English as a foreign language as a whole.
Achievement dsodid not correl atesgnificantly
with communi cation gpprehension and fear of
negativeevauation.

Inthisstudy, the significant negative cor-
relation between test anxiety and students
achievement supported the premisethat anxi-
ety will influencetheachievement, whichis, the
higher theachievement, thelower thetest anxi-
ety and thelower achievement, thehigher the
test anxiety.

Thisstudy indicated high school students
indeed had thefedling of anxiety intheir En-
glish classrooms. And they experienced more
anxiety intest situation. Rachman (2004) de-
scribed test anxiety aspeoplewho experience
intense anxiety when carrying out formal test
or other tasksonwhich arethey to beevau-
ated.

One possible explanation for thisresult
may lieinthestudents Englishlearning orien-
tation. Therearetwo orientationsinlearning
English; integrativeor ingrumenta orientations
(Gardner & MaclIntyre, 1993). Most students
inIndonesia, studying Englishasforeignlan-
guagewasfor passing theexaminations. Itin-
dicated that studying English hasinstrumenta
orientation. Compared with the studentslive
inthe countrieswherethe Englishisasther
second language, they study Englishfor inter-
action out of the classroom. Gardner &
Maclntyre (1993) demonstrated that reasons
for studying asecond languageform anumber
differencefactorsin additiontotheintegrative
and instrumental ones, depending upon the
nature of thecommunity and thelanguage con-
cerned. Itisobviousthat community in Indo-
nesa, especidly inBanjarbaruwherethestudy
was conducted, Englishisasforeignlanguage
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andthepurposeof learning Englishisfor pass-
ingtheexaminations.

Table 3 Rating Scores, Standard Deviations
and Standard Error Mean of Students
Anxiety by Gender

Std. Std.
Mean Devia Error
tion Mean

281 .72 .09

Gender N

Overdl anxiety Male 54

Female 98 299 .52 .05
Communicetion Male 54 294 74 .10
apprehension

Female 98 318 .57 .06

Fear of negative

) Mae 54 268 .73 .09
evauation

Femde 98 276 .53 .05
Test anxiety Male 54 271 .77 .10

Female 98 292 .63 .06

Connected with the result of thisstudy,
whichis, anxiety influenced sudents achieve-
ment, it isassumed that because students’ ori-
entation inlearning Englishwere passing the
English examinations, they tended tofed anx-
ious, when they had to face the examination,
thereforethar anxiety affectedthar achievemen.

3.3 The Difference between the Foreign
Language Anxiety of Male and Fe-
male Students

Table 3 summarizesthe group statistics
of theanxiety dimensionsby gender usedin
theresearch. Thenumber of malerespondents
was 54; thenumber of fema erespondentswas

98. Thegroup statisticsinthetableindicates

that al thevaluesfor dimensionsmeasuredin

Likert Scdewasaround their midpoint witha

standard deviation below 1. Measured using

5point Likert scale, for communication ap-

prehension, male had (i = 2.94, s.d = 0.74

ands.ei =0.10) andfemalehad (i=3.18, s.d

=0.57 and s.ei =0.06), for fear of negative

evaluation, malehad (i=2.68,s.d=0.73and
s.ei =0.09) andfemalehad (i = 2.76, s.d =
0.53ands.ei =0.05), for test anxiety, male
had (i1=2.71,s.d=0.77 ands.ei =0.10) and
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Table4 Resultsof thet-Test for Gender Differencesin Foreign LanguageAnxiety

femalehad (1 =2.92,sd=0.63and sei =
0.06). And for overall anxiety male had (i =
2.81,s.d=0.72ands.ei =0.09) and female
had (i = 2.99, s.d =0.52 and s.ei = 0.05).

t-Test for the samplewasdonein 2 steps.
First ep wastesting whether variancefrom 2
populations can beassumed smilar. Andthen
doing test to know whether therewas Mean
Differenceinpopulation. Basicdly, t-Test re-
quiresthesmilarity of variancefrom 2 popu-
lationstested.

t-Test results showed the difference En-
glishlanguage anxiety between maleand fe-
mal e occurred on communication apprehen-
sion; and it showed that femalewasmore ap-
prehensivethan maein English communica
tion. While on the other two dimensions; fear
of negative evaluation and test anxiety, differ-
enceswerenot foundin Englishlanguageanxi-
ety between maleand femae. Therewasaso
no differenceinoverdl Englishlanguage anxi-
ety by gender at second (2™) grade Sekolah
Menengah Umum Negeri 1 Banjarbaru.

Theresult of thisstudy concluded that the
differencein anxiety between maleandfemde
occurred on communi cation gpprehension; and
it showed that femalewasmore apprehensive
thanmadein English communication. Whileon
the other two dimensions; fear of negative

30

evaluation and test anxiety, differenceswere
not found differencesin English languageanxi-
ety between mdeandfemde. For overdl anxi-
ety, therewasno differencein anxiety by gen-
der at second (2™) grade Sekolah Menengah
Umum Negeri 1 Banjarbaru.

Theresearcher assumesthat thereasons
for theresultscan beexplained intwo factors,
thedifferenceinlearning styleand thediffer-
ence in self confidence. Firstly, Francis &
Skelton (2005) stated that there has been
work on gendered learning preferenceswhich
arguesthat girlstend to prefer collaborative
group-work activities, reflection and discus-
sion; whileboysrelish competitionand prefer
whole-classteaching than small group work.
It showsthedifferencelearning style between
mdeandfemde Thedifferenceinlearningsyle
may have caused fema estudentsin the school
wherethe study was conducted to experience
more apprehensionin communicationin En-
glish classroom than ma e students.

Secondly, femaestudents wereexpected
to havelower self confidence than male stu-
dents, and were more anxiousto expressthe
Ideasand to communicatein front of theclass
than madestudents. Thisstatement issupported
by McCarty (1986) wrotethat womenaremore
likely than mento expresslow self confidence
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inachievement situations. Self confidencere-
fersto how individuasperceivetheir aoility to
succeed a aparticular endeavor, or judgethelr
effectivenessonceataskisfinished. Inher gudy,
McCarty found that women'sleve sof sdf con-
fidence were never equal to of those men.
Women seemed to gpproach thisachievement
Stuationwith sgnificantly lessconfidencethan
peerswho weremen. Thisconfidencegapdid
not disappear when men and women received
identical cuesabout their performance. There-
aultinthisstudy supported McCarty’sfinding.
Clark (1993) pointed out that women less salf
confidenceintheir ability to present their argu-
mentspersuas vely asthey approached thetask
and evauated their performancelesspostively
than did men after completing their message.

But asawhole, thisstudy indicated that
therewasno differencesforeignlanguage anxi-
ety between maeand femd e, thisresultssup-
ported the conclusionsreached by several in-
vestigatorsinearlier sudies(Price, 1988; Aida,
1994; Woodrow, 2006; Na, 2007).

4. Conclusion

Theresultsof thisstudy indicated that the
sudents anxiety inlearning Englishasforeign
language at second (2"¥) grade Sekolah
Menengah Umum Negeri 1 Banjarbaru was
at moderatelevel. Thisresultisencouraging,
anditissuggested that sudents Englishlevd,
whichisaboveaveragefor Indonesians, and
ageand good relationshipwith classmates, su-
dents parents occupation, theroleof teacher
and students’ residenceareageneraly helped
tolower theanxiety levels.

Therewasno sgnificant relationship be-
tween English language anxiety and students
achievementin Englishasaforeignlanguageas
awhole Achievementdsodidnot corrd atesg-
nificantly with communicationgoprehensonand
fear of negative evaluation. But asignificant
negative correl ation between test anxiety and
students' achievement wasindicated. It was
suggested that sudents' orientationinlearning
Englishwasrdated tothisfindings. Itisrecom-
mended that teachersinform and advise that
studying Englishisnot only for passng theex-
aminaionbutfor lifeskill tothestudents. So, it
ishoped that it can reduce the students' test
anxiety andincreasetheirthat it can reducethe
Sudents theexamination redunad motivationto
sudy Englishfor internationad communication.

Thedifferenceanxiety between maeand
feraeon communication gpprehensionisbe-
lieved to be caused by the differencein stu-
dents' learning styleand thedifferencein stu-
dents’ self confidence. Teachersare encour-
aged to createthelearning context that isless
stressful, and to create thefriendly and lively
climateintheclassroomfor increasngthestu-
dents self confidence. And teacher arehoped
to select the method and material s appropri-
ately for the classroom according to students
learninggyle.

Last of all, creating a supportive and
friendly classroom environment isquiteimpor-
tant to reduce students' anxiety toincrease tu-
dents achievement. However, thefindingsof
thisstudy could not begenerdizedtotheoveral
studentsin Indonesiabecause the sampl e of
thisstudy waslimited only at one school.
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