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ABSTRACT

The study aims to describe the implementation, result, and students’ responses
to the implementation of teaching English pronunciation using Audio Visual Aids
(AVAs). This descriptive qualitative study requires four procedures: planning, imple-
menting, observing, and reflecting. The object of the study is the fifth year consist-
ing of 19 students of Al-Azhar Syifa Budi Elementary School of Surakarta. The
methods of data collection are pre-test and post-test, interview, questionnaires,
and observation. The findings show that the mean score of students’ pre-test is 7.5
and the mean score of students’ post-test is 9.4. The result of the pre-test and post-
test indicates that there is an improvement in students’ pronunciation, especially in
pronouncing word-stress. The students’ responses to the implementation of AVAs
are positive. It is proven by their enjoyment and excitement condition during the
implementation of AVAs. Besides, their pronunciation ability, especially in pronounc-
ing the correct word-stress has also improved. They are very interested in learning
English pronunciation by watching video, since they can watch the characters’
expressions, listen to the native speaker’s voice, and read the subtitling appeared
on the screen.
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1. Introduction

Recently, English language becomesthe
most outstanding languagein Indonesa Many
peopleinall level try to master it well. More-
over, theyoung languagelearnersinbigcities
often mix and switch it with Indonesian lan-
guage. They may assumeif they can speak
Englishfluently and clearly, they will look like
intelligent and modern persons. Asamatter of
fact, thereareonly few young languagelearn-
erswho can speak English fluently.

Thedeve opment of teaching English has
grownfast. Nowadays, Englishistaught from
pre-dementary level uptouniversity level. The
god isbasically to enable studentsto compre-
hend thefour language skills, namely listening,
speaking, writing, and reading. An English
teacher isthe source of knowledge for stu-
dentsto learn and to beamodel of English.
However, to speak English fluently and
smoothly isnot an easy task. Thereare many
Englishteacherswho <till spesk Englishalittle
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or incorrectly. These kinds of manner will
enormoudly influencetheir students' pronun-
ciation.

The current phenomenon revealsthat el-
ementary school studentsface pronunciation
probleminlearning Englishastheir foreignlan-
guage. Their pronunciationistill greetly influ-
enced by their mother tongue or their native
language. Young |learners haveto study pro-
nunciation early; otherwisethey will facemore
problemsdealing with pronunciation. Indeed,
English teachers neglect to teach pronuncia-
tiontotheir students. Wheress, thisistheduty
of Englishteachersto naturally makether stu-
dents pronunciation to be native-like pronun-
ciation. Itisso asstated by Harmer that:

yet someof theseteachersmakelittleat-
tempt to pronunciationin any overt way
and only giveattentiontoit in passing.
Pronunciation teaching not only makes
studentsaware of different soundsand
soundsfeatures (and what these mean),
but can alsoimprovetheir speakingim-
messurably (2002: 183).

Moreover, pronunciationistheway in
which language is spoken (Hornby, 1995:
928). Work on pronunciationisimportant for
two main reasons: to help the studentsto un-
derstand the spoken English they hear, andto
hel p them make their own speech more com-
prehensibleand meaningful to others (Gower,
Phillips, and Walters, 1995: 153).

Based on the statement above, to speak
and understand Englishwell, studentsneed to
be able to use the stress pattern of the lan-
guage, evenif they cannot statetherules. They
may dill needto betaught that; in English, stress
vowelsareboth longer andlouder (Avery and
Ehrlich, 1997: 63).

According to Harmer (2002: 183), con-
centrating on sounds, showingwherethey are
madein the mouth, making studentsaware of
where words should be stressed —all these

thingsgivethem extrainformeation about spo-
ken Englishand helpthem achievethegoal of
improved comprehensionandintelligibility.
Based on the phenomena in speaking
English of thefifth year studentsof Al-Azhar
Syifa Budi Elementary School of Surakarta,
therearestill mispronunciation of wordswith
incorrect word-stress. For example,

A student pronounced ‘ breskfadt’, inwhichthis
[ N J
should be*breakfast’. Another, a
Q-

student pronounced ‘thirty’ as ‘thirty’. By

Qe )
knowing thisphenomena, thewriter mainly
intends to make a study dealing with the
implementation, results, and the students
responsestoward theimplementation of AVAs
in improving students’ pronunciation,
especially in pronouncing word-stress.

One of the supra-segmental aspects of
phoneticsisstress. According to Cross (1991
224), sressisthearticulation of asyllablewith
greater emphasis, or moreforce, than others.
Inaddition, according to Wolfram (1981: 35),
stressistherelative prominenceof syllables.
The main phonetic ingredients of stressare
pitch, length, and loudness (K atamba, 1991
221). Therefore, stress can be defined as a
condition having different prominenceof asyl-
lable. Different syllable may have different
sressplacement. It can beinfluenced by gram-
matical factors.

Celce-Murcia (1996: 144) states that
thereare severa systemsof notation for mak-
ing stress, namey CARitals, boldface, bubbles
(@ @), accents, and underlining. Bubbles
work in presenting stress, sncethesizeof the
circlescan bewdl| differentiated (they may, of
course, bewrittenin by hand) (Celce-Murcia,
1996: 144). It is in accordance with what
Avery and Ehrlich (1997: 63) state that the
larger thedot, the heavier stress; thesmaller
thedot, thelighter the stressdoes.
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Thisstudy employsbubblesin present-
ing word-stress, sinceit will beeasy for stu-
dentsto recognizethe placement of theword-
stress. The primary stress or major stressis
represented by the biggest dot (@), the sec-
ondary or minor stress is represented by
smaller dot (), tertiary or unstressed syllable
isrepresented by smallest dot ( ).

English teachersshould beagood model
for their studentsto imitate; otherwise, their
students' pronunciationwill beworseandlead
to makefossilization mistake. Therefore, En-
glishteacher should teach the studentsclearly
about how the sounds are produced and how
theword-stressis placed.

Technology hasdevel opedrapidly inedu-
cation field. Of course, teachers can usethe
technol ogy development, such astelevision,
radio, computer, asamediato teach English.
Interest inthe use of film and television for
teaching at all levelsincreased throughout the
1950sand 1960s (British UniverstiesFilmand
Video Council, 1995: 79). In contrast, English
teachersin Indonesiatend to use conventional
methodsduring their teaching. They just teach
their sudentsinaparticular way. Thestudents
just St down and listento theteacher’sexpla-
nation without any competence achieved.

Theeducationa technology isatechnol-
ogy appliedtotheteaching and learning pro-
cess. AVAsisthecommon termused for teach-
ing aldsthat bring mediaother than speechinto
the learning equation (Poole, 1998: 224).
Kenworthy (1987: 122) statesthat |earners
should beinvolved occasiondly inactivities
which requirethemto * put ontheir best pro-
nunciation’ —activitiesinvolving planning, re-
hearsal, and presentation.

Teacher can usetechniquesand practice
materids. Lisenandimitate: A techniqueused
in Direct Method inwhich studentslistentoa
teacher-provided model and repest or imitate
it. Thistechnique has been enhanced by the
useof taperecorders, languagelabs, and video
recorders (Celce-Murcia, 1996: 8). Celce-

Murcia(1996: 314) also statesthat videoisa
powerful medium — more so than its audio
counterpart dueto thevisua element.

Elliot, Kratochwill, Littlefidld, and Travers
(1998: 491) statesthat AVASs are the use of
technol ogy to present informationin several
different formats(e.g., visua, auditory), usu-
ally supplementing ateacher-or text-based
presentation. For example, overhead projec-
tors, slide projectors, television, and video
players. Poole (1998: 224) statesthat Audio
Visua Aidsarethecommon termusedfor the
teaching aidsthat bring mediacther than speech
into thelearning equation. Moore statesthat:

Classroom audio visua equipment today
islighter, moreenergy efficient, and easer
to operate than in the past. Video and
television are similar in that they both
portray moving images, along with
sounds, and in that these sounds may be
ether natural or contrived andtailoredto
desired Stuation. Additiondly, asingtruc-
tional tools, both provide ateacher the
opportunitiesfor presenting, describing,
and darifyinginformetion, ideas, and con-
cepts, for teaching askill; for condensing
or expanding time; and for affecting atti-
tudes (1999: 162).

By usngAVAs, thestudentswill bemore
Interested inlearning pronunciation, because
they can seeaswdll ashear what isbeing said.
Besides, videoismuch easier to understand
becauseitincludesthespeskers facia expres-
sions and gestures. It isin accordance with
what Gower, Phillips, and Walters (1995: 75)
state that the visual element isattractive and
commands the attention better than audio
aone.

According to Elliot, Kratochwill,
Littlefield, and Travers(1998: 492), themain
ideaunderlying of AVAsisthat presentingin-
formationin severd formatsoffersstudentsthe
advantagesof not only hearing about informa:
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tion (from ateacher or atextbook), but also
seeingit, thusreceivinga“dual presentation”.
Theuseof AVAsdlowsinformationto bepre-
sentedintwo different modalities, with theas-
sumption that moreinformation can be pro-
cessed.

Tosummarize, AVAsisateaching media
that can be used to teach pronunciation to the
students. By usngAVAs, thestudentscanlis-
tento theinformation and a so can watch the
visual element that can makethem easier in
comprehending theinformation.

2. Research Method

Thedesign employedinthisresearchis
descriptive qualitative approach. Besides,
ClassroomAction Research (CAR) isadopted
inthisstudy. Asquoted by Lewinand Stringer
in Johnson and Christensen (2000: 7), action
researchisaform of applied focused on solv-
inglocal problemsthat practitionersface. Ac-
tion research involvesthe process of diagnos-
ingalocal problem, planning, and carrying out
aresearch study, devel oping new knowledge
based on the research and implementing the
research findingsto solve or improvealocal
problem. Besides, actionresearchisacyclical
process because problemsarerarely solved
through oneresearch study.

Anactionresearchisaform of self-re-
flective enquiry undertaken by participantsin
socid stuationsin order toimprovetheratio-

nality and justice of their own practices, their
understanding of these practices, and thesitu-
ationsinwhichthese practicesare carried out
(Carr and Kemmisin Nunan, 1989: 12).
Kemmis and Mc.Taggart in Nunan
(1989: 12) statesthat the procedurefor car-
rying out action research consists of four de-
velopmental Phase. Theseareasfollows:

Phasel, Developaplanof actionto
improvewnhat isaready happen-
ing.

Phasell, Acttoimplementtheplan.

Phaselll, Observetheeffectsof actionin
the contextinwhichit occurs.

PhaselV, Reflect ontheseeffects.

Thesefour phasesaremeant toform part
of ongoing cycle. Thus, thecritical reflection
which occursduring phaselV providesaba-
ssfor further planning and reflection.

The subject of the study isthefifth year
congsting of 19 students(10 maestudentsand
9 female students) of Al-Azhar Syifa Budi
Elementary School of Surakartainthe 2007/
2008 academic year.

In thisresearch, there are two kinds of
data, namely primary dataand secondary data.
Theprimary dataarethestudents' scorewhich
istaken from the pre-test and post-test score,
field noteswhichistaken from theimplemen-
tation of teaching pronunciation usng AVAS,

/

Reflecting

Acting

T

Observing

(Adopted from Kemmisand Mc. Taggart in Nunan, 1989: 13)
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interview scriptswhichistakenfromtheinter-
view conducted with the students, and the per-
centage of students’ responses toward the
implementation of AVAswhichistakenfrom
the questionnaires. Whilethe secondary data
aretaken from the existing documentswhich
will enrich and add the data.of theimplemen-
tation of teaching pronunciation using Audio
Visua Aidsat thefifthof SD Al-Azhar Syifa
Budi Solo.

According to Johnson and Christensen
(2000: 153), method of data collectionisa
techniquefor physically obtaining datato be
analyzedinaressarch gudy. To obtainthedata,
thewriter usessomeinstrumentsof collecting
dataasfollows:

1) Interview

Interview isaverba communication that
amsat obtaininginformation. Intheinterview,
thequestionsand answersaregiven verbally
(Nasution, 2004: 113). Inthisstudy thewriter
interviewsthe Englishteacher and all of the
sudentsof thefifthyear of Al-Azhar Syifa Budi
Elementary School of Surakartato know their
responsestoward theimplementation of Au-
dioVisua Aidsinteaching pronunciation.

2) Questionnaires

Questionnaireisamethod to collect the
databy asking somequestionsinwrittenforms
and it should beanswered inwrittenformstoo
(Nawawi, 1995: 117). The students response
of theimplementation of AudioVisud Aidsis
obtained from the given questionnairesthat
should befilled by the students.

3) Observation

According to Johnson and Christensen
(2000: 147), observation isdefined astheun-
obtrusivewatching of behavioral patterns of
peoplein certain Situationsto obtain informa-
tion about phenomena of interest. The
reseracher observesanything happenedinthe
classroom during theimplementation of Audio

Visud Aids.

According to Miles and Huberman in
Sarmiyatun (2007: 22), therearethreeinter-
activemodesasfollows:

1) Reduction of thedata

According to Miles and Huberman in
Sarmiyatun (2007: 23), datareduction can be
interpreted asthe process of selection, smpli-
fication, and transformation of thedatato the
field notes. Inthis step, theresearcher takes
some notes and describes about thereal con-
dition of the observation that the researcher
hasdone.

2) Display thedata

After the researcher presentsthe data,
theresearcher analyzesthe data. Inthisstep,
theresearcher describesthe answer of prob-
lem statement, such as; theresearcher describes
theimplementation, theresult, and thestudents
responses of theimplementation of Audio Vi-
sua Aids.

3) Veification

In this step, the researcher makes con-
clusion about the research. Conclusion is
drawn continuoudy throughout the course of
study. Theresearcher writesthe conclusion
based on her observationsand her interpreta-
tion of those observations. Operationaly, in
andyzing thedata, theresearcher usesthisfor-

R
mda S=

2

>S
M= N
Student’sscore
Correct answer

Mean score
Total students

ZZA0oWm

(Suharsmi inMuryeti, 2007: 26)
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3. Findings and Discussion
3.1. Findings

The research is carried out to know
whether or notAudioVisua Aidscanimprove
the students’ pronunciation of Al-Azhar Syifa
Budi Elementary School of Surakarta. The
findingscan bebest describedinthefollowing
sections.

3.1.1. The Implementation of Audio Visual
Aids in Teaching Pronunciation

BeforeimplementingteachingusngAVAS
theresearcher held an oral pre-test to know
thestudents pronunciation. Thestudentswere
asked to pronounce 20 words. Based on the
pre-test score, the studentswerelow in pro-
nouncing the correct word-stress. The aver-
ageof thestudents’ scorein pre-test was7.5.
Next, the researcher prepared three cycles.
In each cycle, the researcher taught the stu-
dentspronunciation by watching videosusing
AVAs.

Therearethreecyclesinthisresearch.
Each cycle consists of one meeting. In con-
ducting each cycle, theresearcher used thefour
procedures in Classroom Action Research,
namdy planning, implementing, observing, and
reflecting. In each cycle, theresearcher em-
ployed video cassettesand AVAsto teach stu-
dentspronunciation.

Theimplementation of AVAsinteaching
pronunciation issuccessful. The studentscan
absorb moreinformationthanusingaudioads
alone. The students learn about native
Spesker’spronunciation by watching video. By
watching video, thestudentscan lisgtenand re-
peat the native speaker’s voice, watch the
video, and read the subtitling appeared onthe
screen.

3.1.2. The Improvement of the Student’s
Pre-Test and Post-Test Score

After theresearcher implemented each
cycle, theresearcher analyzed the students
scores. The students' pre-test scoreiscom-
pared with the students’ post-test score. The
scoreswereanayzed in order to find whether
thereisanimprovement or not, after there-
searcher implemented teaching pronunciation
usngAudioVisud Aids.

Thestudents’ scoreswere anayzed by
using theformulathat has been presented in
thetechnique of analyzing data. After thedata
wereanayzed, theaverage students pre-test
scorewas 7.5 and the average students' post-
test scorewas 9.4. From the score, it can be
seenthat teaching pronunciation by usngAVAs
canimprovethestudents ability inpronuncia:
tion, especially in pronouncing the correct-
word stress.
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Based on the pre-test score, the highest
scoreis 10 (4 students) and thelowest score
1S0.5 (2 students). Whilein the post-test, the
highest scoreis 10 (6 students) and thelowest
scoreis 8 (1 student).

Based ontheresult of thestudents’ score
inpre-test and post-tes, it clearly indicatesthat
the students’ pronunciation isimproved. It
meansthat teaching pronunciation usngAVAs
canimprovethestudents pronunciation.

3.1.3. The Students’ Responses toward the
Implementation of Teaching Pro-
nunciation Using AVAS

To know the students' responsestoward
theimplementation of teaching pronunciation
usngAVAs, theresearcher interviewed thestu-
dentsoneby one. Theinterview wasdoneon
Friday, December 14, 2007. The researcher
employed a tape-recorder as a means to
record theinterview.

Based on the data, the students' re-
sponsestoward the use of AVAsinteaching
Englisharepostive. Mot of thestudentsloved
thistechnique. They said that itisvery inter-
estingtolearn EnglishusngAVAs Inaddition,
they can see both the sound and the picture,
so that they can listento the native speaker’s
voiceand themovement of thecharacter. They
also lovethe video much, becausethevideo
wasafunny and aninteresting video.

In addition, questionnaire is also em-
ployed to know the studentsresponsesto the
implementation of AVAs. Theresearcher gave
the questionnairesto the studentson Tuesday,
December 18, 2007 and took them as the
sametimeas soon asthe studentsfinished fill-
ingthem.

Thereareten questionsthat the students
had to answer inthequestionnaires. Thereare
four answers, namely Strongly Agree, Agree,
Disagree, and Strongly Disagree. The first
questioniswhether or not the studentsagree
towardstheimplementation of AVAS. There
are 11 students (57.8%) who strongly agree,

8 students (42.1%) who agree, and thereisO
student who disagree and O student who
strongly disagree.

The second question iswhether or not
the students agree that theimplementation of
audiovisua isuseful for them. Thereare 6 Stu-
dents(31.5%) who strongly agree, 11 students
(57.8%) who agree, 2 students (10.5%) who
disagreeand O student who strongly disagree.

Thethird questioniswhether or not the
implementation of AVAscanimprovethe stu-
dents pronunciation ability. Thereare 11 stu-
dents (57.8%) who strongly agree, 5 students
(26.3%) who agree, 3 students (15.7%) who
disagree, and O student who strongly disagree.

Thefourth questioniswhether or not this
techniqueisan appropriatetechniquetolearn
English. There are 8 students (42.1%) who
strongly agree, 9 students (47.3%) who agree,
2 students (10.5%) who disagree, and O stu-
dent choosestrongly disagree.

Thefifth questioniswhether or not the
techniqueisinteresting. Thereare 12 students
(63.1%) who strongly agree, 6 students
(31.5%) choose agree, 1 student (5.2%) who
disagree, and O sudentswho strongly disagree.

Thesixth questioniswhether or not this
techniqueisconfusing. Thereare 1 student
(5.2%) who strongly agree, 0 studentswho
agree, 6 students (31.5%) who disagree, and
12 students (63.1%) who strongly disagree.

The seventh question iswhether or not
thistechniqueisan effectivetechniquetoim-
provetheir pronunciation. Thereare9 students
(47.3%) who strongly agree, 7 students
(31.5%) who agree, 3 students (15.7%) who
disagree, and O sudentswho strongly disagree.

Theeighth questioniswhether or not the
student agreesif thistechniquewill beimple-
mented onthem. Thereare 5 students (26.3%)
who strongly agree, 13 students (68.4%) who
agree, 1 student (5.2%) choose disagree, and
0 studentschoose strongly disagree.

The ninth questioniswhether or not the
studentsagreeif their English teacher applies



Kajian Linguistik dan Sastra, Vol. 20, No. 1, Juni 2008: 1-10

thistechnique sometime. Thereare 6 students
(31.5%) who choose strongly agree, 7 stu-
dents(31.5%) who agree, 5 students (26.3%)
disagree, and 1 student (5.2%) who strongly
disagree.

Thetenth question iswhether or not the
students can usethistechnique asatechnique
toimprovetheir pronunciation ability. There
are 6 students (31.5%) who choose strongly
agree, 10 students (52.6%) who agree, 3 stu-
dents (15.7%) who disagree, and O students
who strongly disagree.

Fromthedataabove, it can beconcluded
that the students' responsestoward theimple-
mentation of AVAsarepositive. Thedatashow
that most of the students|ovethistechnique.
They agreethat thistechniqueisinterestingand
it canimprovetheir pronunciation ability.

3.2. Discussion

Al-Azhar Syifa Budi Elementary School
of Surakarta is an elementary school that
adopts bilingualism. In English subject, Al-
Azhar Syifa Budi Elementary School of
Surakartaprovidestheir studentswith com-
pletefacility and media, namely thelanguage
laboratory, AVAS, audio aids, video cassettes,
replicas, CD, imported books (Pupil’s book
and Workbook), pictures, etc.

Learning pronunciationisavery good
start for elementary school students. Word-
stressisanimportant eement inlearning pro-
nunciation. Based on the phenomena, thereis
aproblemin students’ pronunciation, espe-
cidly in pronouncing word-stress. In addition,
their Englishteacher seldom playsvideo cas-
setteby usngAVAs.

Theresearcher isinterested to solvethe
problem by employingAudioVisud Aidsasa
mediatoimprovethestudents pronunciation.
Theresearcher adoptsthe procedurein Class-
roomAction Research, namdy planning, imple-
menting, observing, and reflecting.

In this study, the Action Research was
carried out in three cycles. Each cycle con-

sisted of one meeting. Theresearcher taught
the studentsusing AVAs. After analyzing the
data, the researcher found that AVAscanim-
provethestudents pronunciation. Thereisan
improvement in students' scorebeforeand af-
ter implementing AVAs. Thestudents' pre-test
scoreis 7.5 and the students’ post-test score
1S9.4.

Generally speaking, the students' re-
sponsestoward theimplementation of AVAS
arepogtive. Thestudentsloved thistechnique,
sincethey can listen and repeat to the native
speaker’svoice, watch the character expres-
sion and movement, and read the subtitling
appeared on the screen. They a so stated that
itisvery interesting tolearn English by using
AVAs. Furthermore, they also said that the
videoisinteresting, sinceitisfunny, interest-
ing, and communicative. Thus, teaching pro-
nunciation by usngAVAsissuccessful.

3. Conclusion

After thewriter implementsand andyzes
the data, thewriter draws conclusi ons based
ontheresultsof theresearch areasfollows.

1) Theimplementation of AVAsinteaching
pronunciationissuccessful. The students
can absorb more information than using
audio aids. The students|earn about native
Spesker’spronunciation by watching video.
By watching video, the studentscan listen
and repeat the native spesker’ svoice, waich
thevideo, and read the subtitling appeared
onthescreen.

2) Theimplementation of AVAscanredlyim-
provethestudents pronunciation. Theav-
eragestudents’ pre-test scoreis?.5. Indeed,
after theimplementation of Audio Visua
Aids, theaverage students post-test score
reaches9.4. Therefore, Audio Visua Aids
cansolvethestudents' pronunciation prob-
lem and canimprovethestudents pronun-
cidionahility.

3) Thestudents z responsesto theimplemen-
tation of AVAsarepositive. The students



Improving Students’ Pronunciation Using ... (Anggar Wulandari, dkk.)

areinterested inwatching thevideo. They They fed very happy learning Englishusing
can listen to the native speaker’s voice, AVAS. They also say that thistechniqueis
watch the character’sbehavior, and read Interesting and canimprovetheir pronun-
the subtitling of the speech being spoken. ciationability.
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