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ABSTRACT

Teachers are one of the most important parts in the discourse of education and
the process of teaching and learning in schools. It was this that interested the writer
to research their perceptions of English language teaching for primary students.
The respondents are five participants from different primary schools in Makassar.
They were asked to comment on their beliefs in terms of the materials used in the
classrooms, the aims of teaching English for primary students, their problems in
relation to professional knowledge, classroom practices and context (school and
community), and their way to resolve many problems. The responses are grouped
into four major categories in terms of the aims of the research and examined to
explore similarities and differences. The result showed that when the materials are
about familiar topics and are presented through songs, games, and pictures, in the
classroom they result in positive student attitude and increase interest and motiva-
tion in learning English. Participants feel that the main aim of teaching English for
young students is to provide them with as much vocabulary as possible before they
move on to higher education. Finally, some constraints of the program are also
found in the classroom practices.
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Introduction

tion system. Although English hasbeeninin-

Englishlanguagehasgained moreimpor-
tanceintheeraof globaisationandisnow used
inmany aspectsof life. “I1tisthemainlanguage
of books, newspapers, airportsand air-traffic
control, international busi nessand academic
conferences, science, technology, medicine,
diplomacy, sports, international competitions,
popmusic, andadvertisng” (Pennycook: 1995
in Crystd, 1987: 358). Thisisoneof themany
reasonswhy the Indonesian government has
put English language asapart of the Educa-

donesian schoolsfor fivedecades, theresultis
far from satisfactory. Dardjowidjojo (2002:
117) says, * Almost without exception, every-
oneagreed that we had not been successful in
our endeavour to make our children ableto
communicateinthislanguage' . Theintroduc-
tionof Englishin primary schoolswaslaunched
in 1994 asoneeffort to resolvethisproblem.
Many research studies al so show that young
studentsareableto acquireaforeignlanguage
inschools.
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Under the 1994 curriculum, thegovern-
ment promotestheteaching of English. How-
ever, theinclusion of Englishfor primary stu-
dentsdependson school and community, and
isaloca component of the school curriculum.
Sutarsyah (2004) pointsout local components
asthe manifestation of local policy, whichis
based onlocal needsand Stuation. Englishlan-
guageisoneof themost popular subjectscho-
sen by school and community at thislocal level.
The government’s policy allowsschool and
community to carry out the programif all the
facilitiesareavailablein the school sincethe
government does not provide teachers and
curriculum at the primary level. School and
community arethen responsiblefor preparing
teachers, curriculum, and providing facilities
whenever they want to introduce English lan-
guageteaching.

Theteachers play an important roleto
determinethe process of teaching and learn-
ing Englishin schoals. Thishasinspired meto
writeathes sabout Englishlanguageteaching
inprimary schoolsinIndonesafromtheteach-
ers perspectives. Exploring teachers percep-
tionsmay lead to abetter understanding of the
programsand the problems encountered by
teachers.

Thisresearchisaimed at (1) identifying
teachers beliefsintermsof thematerialsused
intheclassrooms, (2) identifying theaimsof
teaching Englishfor primary sudentsfromtheir
perceptions, (3) identifying teechers problems
relating with teaching English for primary stu-
dentsand finally, (4) Exploring how they at-
tempt to resol ve these problems.

Theintroduction of aforeignlanguage at
primary level hasbeen amatter of debatefor
many years. Intheindustridized countrieslike
the United States, Canada, Great Britain, and
Ausdtrdia, aforeignlanguageat primary level
isnot anew thing. There are also some pri-
mary schools, which apply aforeignlanguage
asamedium of transferring knowledgethat is
content-based languageingruction. Thisstudy

of asecond language at primary level isre-
garded as highly desirable. A study by an
American researcher (Andersson, 1969) notes:

Thereare countriesin which conditions
would begrestly improvedif fromanearly
ageall childrenacquired auseful control
of asecond language: English or French
inCanada, Sinhaeseor Tamil in Ceylon,
French or Flemishin Belgium, for ex-
ample. Andinour own country theearly
meastery of asecond languageby English
—gpeaking children (Frenchin New En-
gland and Louisana; Germanin Pennsyl-
vania, Texas, and various parts of the
Midwest; Chinese and Japanese on the
Pecific coast; and Spanishin New York,
Florida, and the Southwest, for example)
could be expected toimprovethesocia
relationsbetween linguistic groups politi-
caly andeconomicaly.

Oneof the considerationsof introducing
aforeignlanguageinthee ementary level ac-
cording to Bumpass (1963:4) istheenthusias-
ticand interested of the expression of young
children asthey respond with ease, correct-
ness, and pleasure, becomesasatisfying ar-
gument instead of giving it to secondary level.
Furthermore, Bumpass offerstwo major ad-
vantages of introducing foreign languageto
children. Firstly, young children own an audi-
tory perception and memory sothey canlearn
to repeat soundsquickly and accurate and can
retainthenew learning without problems. Sec-
ondly, children havefewer inhibitionsand re-
spond with greater case and less—conscious-
ness, ever present problems, which often ex-
perienced by adult students.

In terms of the children who live in
multicultural society, thechildrenwill beable
to overcometheir monolingual limitationsin
learning foreign language and adjust the new
roleand adapt infast changing environmentin
the contemporary scene (Ratte, 1967:271).
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Inthecaseof Australia, in 1976, under
Federal government’scommittee recommen-
dationson theteaching of Migrant Languages
inschoals, it wasrecommended that alanguage
other than English should beintroduced for all
students in primary schools (Clyne, et.al,
1995). The policy isbased on acombination
of Augrdia smultilingua and multicultural so-
ciety and on economic demand.

McGrath (1967) believesthe process of
languagelearning for children should beat an
agewhenthey arenaturaly curiousabout lan-
guage, whenthey havefewest inhibitions, and
when they imitate most easily new soundsand
sound patterns. The theory of Vygotsky, a
Russanlinguig, on children’slanguagedevel-
opment regardstherole of language aspro-
viding childrenwith anew tool and theroleof
adultsas bringing theworld for children by
doing thingsand organizinginformeationthrough
the use of wordsassymbols.

Introducing aforeignlanguageat anearly
age, particularly a primary level isconsidered
to be the best timefor children to acquirea
foreign language. Theview of Dunn suggests:

Young childrenareacquirers. Acquisition
takes place subconscioudly in situations
where speakerscommunicate naturally.
In these situations, speakers are more
concerned with the use of language to
convey meaning than with the correct
usage. They want to say something, and
without thinking to communicatewiththe
language they know (‘ use) rather than
analyseitinorder tofind out the correct
‘usage’ or way to useit (1983: 3).

Childrenwho have aready successfully
acquired skillsintheir mother tongue do not
seemto havedifficultiesinlearning aforeign
language. According to Emmit and Pollock
(1997), maintaining separate contextsfor the
two languageshe psto avoid any possiblecon-
fusoninthelearning process. Brown (1980)

arguesthat research on non —simultaneous
second languagelearningin childhood indicates
that lingui stic and cognitive processessimilar
tothoseusedinfirst languagelearning areused.
Theforeignlanguagelearning processdoesnot
interferewith thelanguagethat thechildren al-
ready have. They havean ability to differenti-
ate and adapt from one language to another
language asthey arelearning (in Emmit and
Pollock, 1997: 189).

Oneother advantagefor childreninlearn-
ing aforeignlanguageisthat they will beex-
cited tolearn something new andwill enjoy it.
Dunn (1983) arguesthat childrenarewilling
to uselanguage and experiment with sounds,
without worrying about making mistakes,
which is often a barrier for adult |earners.
Learning aforeign language may becomefun
and pleasant for them aslong asthematerials
and activitiesaresuitablefor their el ementary
level. Correction is regarded as a natural
meansof learning, whichdoesnot diminishtheir
self —esteem. So, they interact spontaneoudy
without any sense of shame.

Theobjectivesof Englishlanguagelearn-
ing for young learnersbased on the work of
Hawkes as cited by Dunn (1983: 33) isthat
“age, cultural context and generd educationa
prioritiesinfluence content morethan purely
linguistic considerations’. Ratte (1967) ex-
pressesasimilar view, “themain objectivesof
along sequenceforeignlanguageprogramare
twofold: linguistic and cultural” . However,
Hawk pointsout that the cultura partissome-
timesthesecondary goa with aprimary focus
onthedevel opment of language skill.

Theintroduction of Englishlanguagein
primary schoolsin Indonesiaisbased onthe
policy of the Department of Educationin 1992,
whichwasthebasisfor the 1994 curriculum.
According to Sutarsyah (2004), the goal of
Englishlanguageteachinginprimary school in
Indonesiaisto enableyoung studentsto mas-
ter smplecommunicationsuitablefor thechild's
world, limited tolistening and spesking. Read-
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ing and writing are not emphasi zed: the pro-
gramfocuseson simpleexpression and sen-
tences. It ishoped that having these skills, the
learnerswill have pogtiveadttitudestowardsthe
useof Englishwhichat thesametimecan build
motivationtolearn Englishintheir futurestudy.

Theapplication of the program depends
on the school and parents’ decision. An ap-
propriatelesson plan and methodology aims
to motivate studentsto follow the program.
Language use should be simple and familiar
and cover daily activity.

Theimplementation of the English pro-
gramat primary level must betaken seriously
regarding the characteristics of young learn-
ers. It must encourage them to participate ac-
tively duringtheclass. Therefore, instructional
materialsplay animportant rolein thispro-
gram. Teachers should select materialscare-
fully based on the objectivesand students’ in-
terest.

Variouskindsof materials, for example,
songs, Sories, gamesand reading materialsare
considered useful for elementary students. It
isimportant for them not only to teach them
wordshut dsodlow themto play withthelan-
guage. Abe (1991), observed that young chil-
dren studying English should betreated differ-
ently from teenagersand adults. Specid treat-
ment is needed to attract students’ attention.
Teachersshould know avariety of techniques
such astechniques of asking questions, con-
ducting group activities, playing games, sng-
ing songsand using media.

AsBrooks (1967) hasindicated, three
approaches must be considered: descriptive
linguistics(language), psychology (learning),
and cultural anthropology (meaning). Ratte
(1967) suggests appropriate languageteach-
ing techniques can be dialogues, narratives,
action series, and short dramatizations. The
dialogue provides not only an exchange of
conversation between two or more students
but aso crestesimaginary Stuationswithinthe
experience and interests of students. Thedia

logueshouldtalk about smpleandfamiliar Situ-
ationssuchashome, family, schoal, class, num-
bers, days, months, and colours. Narrativeand
action series allow the studentsto talk and
describe someoneor something. Anoral pre-
sentation describing interesting people or
placesisaform of narration, whileaction se-
riesmight be describing someone'sdaily ac-
tivity. Role-play isalso avery useful way to
improve children’slanguage aswell asshort,
interesting stories, well prepared and suitable
for thelanguagelevd of children.

However, theteacher needsto know how
well children can absorbthematerials. Accord-
ing to Dunn (1983), teachersmust know what
concepts students already know and what
conceptsthey arelikely to learn during the
school year. Some material sare Sometimesso
difficult that teacher can changeto different
activities, which aremore suitablefor thelan-
guagedevel opment and experienceof children.
Songs, games, and story reading are consid-
ered useful activitiesto avoid boredom. Most
children likesinging. They memorize songs
eas ly evenwithout understanding thewords.
Ratte (1967) defines games as an effective
meansof motivation, which provideachange
of pacein classroom activity. Games can be
profitableand pleasant languagelearning ex-
perienceswhen they arewell prepared, pre-
sented, and controlled. Most children arekeen
to participatein such activities.

Richards(1988) hasindicated that good
Instructional mediashould havethreeroles:
attention role, communicational role, andre-
tentionrole. Theobjectivesof usngmediaare
toattract thelearners’ attention and heighten
their curiosity. Inthiscase, picturesandredia
arevery helpful for theteacher to do the ac-
tivity.

Theuseof audio-visua mediaisconsid-
ered to bring agreat number of advantagesin
thelearning process. Colourful charts, flash
chards, pictures, photo, and filmstripshelpthe
Studentsto build animaginativeunderstanding
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of thenew language. Improving pronunciation
can beeffectiveif theteacher presentsastan-
dardmodd of Englishsothet childrenfind eesier
to imitate the language. The work of Ratte
(1967: 285 - 286) clearly states the advan-
tagesof using televison asameansof instruc-
tion:

Television programscan bringtoalarge
numbers of students amaster teaching
having native or near-native pronuncia-
tion, aprofessondly prepared presenta-
tion of thelanguage, and cultura materia
filedinthecountry or countrieswherethe
target languageisspoken.

Theuseof televisonwill bring adirect
impact because children areableto seethings
clearly. However, afollow up presentation
about themateriasisstill needed.

Ward (1979in Dunn, 1983) observesthat
the class size must be limited because young
childrenneadindividud atention. Childrenneed
to be paid attention and encouraged regularly
and continuoudly. Teachers play animportant
roleinthe success of the program since chil-
dren are dependent so much especidly for the
first couple of week. According to Dunn
(1983), young children are eager to build a
relationship with their teacher. Tobuildup a
good relationship, he suggeststhat children
havetofed theteacher respectsthemand un-
derstand their needs.

A group, which cong stsof morethanten
children, seemsto beimpossiblefor theles-
sonto bemanaged. Similarly, thesize of the
classcannot betoo small sinceeach child can
alsolearn by hearing othersrepeat aword or
phrase, sotheideal situationimpliesagroup
of reasonable s zewhich can support thelearn-
ing process (Ward, 1979). However, if there
ismorethan one group of up to ten children,
theteacher should havelistssmadeof children
belonging to each group and stick totheselists
asregularly aspossible (Ward, 1979). Simi-

larly, whentheszeclassistoosmall, itisnota
good stuation becauselanguageinteractionis
needed among students.

Thechoiceof timeand duration of length
of thelessonwill influencethelanguagelearn-
ing process. Children will not be comfortable
and enjoy thelearning whenthey arehungry
andtired. Early inthemorning or intheafter-
noonishighly recommended sncethey aredill
fresh and interested. Ward (1979 in Dunn,
1983) observesthat four periods of 15 min-
utesor three periods of 20 minutes per week
seem to produce the best result and are more
effectivethan asingle one-hour meeting once
aweek. However, according to Dunn (1983),
lessonswhich aretoo short do not give chil-
dren enough timeto get ‘warmed up’ or for
sufficient experiences to take place for ad-
equate acquisition and consolidation. In con-
trast, longlessonswill makechildrenbored and
lose concentration. Oncethey |ose concentra-
tion and motivation, theteacher should change
an activity and encourage children’scuriosty.

Theenvironment of thelearning process
must be taken into account. Theenvironment
should alow the studentsto beactivetolisten
toand jointheactivity. Thechildrenwill feel
secureand enjoy theactivity if they areplaced
inasituation, whichisfamiliar tothem. The
learning processwill have abetter result when
aclean, quiet, peaceful classroom supportsit.
Incontragt, thechildrenwill not enjoy andlose
themotivationif theclassroomissmal, dark,
and unpleasant or getsdisturbance by other
groups. AsDunn (1983: 30) hasindicated:

Atmosphereisimportant for childrenand
if teachers expect them to use only En-
glishinthelesson, childrenasmuch help
aspossibleto makethetransition from
language 1. Itispossibleto createan En-
glishamosphereinaclasssoomwithpic-
tures, noticesand booksin English or by
playing English songsin the cassette.
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The teacher can arrange the chairs to
accommodate ared lifeactivity for children.
A roundtable, for example, will be so useful
sothat they can see, work, and listen to each
other. A carpet could be another choice for
theteacher to changethe mood. Both teacher
and studentsthen can sit on thefl oor together
todotheactivities.

Intermsof teacher qualification, anun-
derstanding and liking of children are neces-
sary. Teacher must have apsychological no-
tion of the world of children. The work of
Cameron (1994) ascited by L uciana (2004)
reportsthat, whilelearning aforeignlanguage,
young learner isin the process of organizing
their world: forming and refining their concepts
and ideasasthey endeavour tointerndisethe
surrounding input. Therelationship between
teacher and student must be harmonized.
Teachersand studentsshould beinvolved to-
gether so that studentsfeel secure and settled
to follow the program. Teachersshould have
specidis qudificationsin Englishand know the
primary school environment. Teacherscould
also be an e ementary school teacher who has
beentrained intheteaching of Englishtoyoung
children (Brooks, 1967).

A teacher should plan the practice and
drillsneeded to enablethe studentsto hear the
soundsof thelanguage accurately; otherwise
they will not be ableto producethem (Ratte,
1967). Childrenmemorizelanguagemoreessly
and with moreenjoyment than adults. Before
starting speaking aforeign language, for the
first step they listen and watch the language
spoken by theteachersfor acertain time so
that thestudentsunderstand, learnand are able
to spesk thelanguage spontaneoudy. To quote
Dunn (1983: 5):

A programme which followsthe same
framework, with familiar and new activi-
tiesdotted intoit, giveschildren an op-
portunity to predict the meaning of the
language used, sincemuch of it, for ex-

ampletheorganisationlanguage, will be
the same. With regul ar repetitionsof the
same prefabricated language, children
quickly understand Situationsand memo-
rizethelanguageinvolved. It gppearsthat
childrenlearning another language have
agrest capacity toimitateand memorize
long utterances asthey haveaready had
todothiswhenlearninglanguage 1.

Thechildren arenatural languagelearn-
ersbecausethey imitatetheteacher or friend
spontaneoudy. Theteachersmust use English
asmuch aspossible asthe medium of instruc-
tionduring theprogram. However, if thereare
misunderstandings and quarrelsamong the
children, the teachers need amother tongue
languageto solvethem.

Parentd attitudetowardslearning English
at primary level caninfluencethelearningre-
sult. Although parentsrecognize theimpor-
tance of mastering English both written and
spoken, | still found some parents doubt that
English should betaught in primary schools. In
this case the school and teacher play anim-
portant rolein explaining to the parentsthe
advantagesof Englishlanguageteachinginthe
primary school. Inrelationto attitude towards
language, studentswho fed positive about the
languagewill have agreater successthanthe
studentswith anegativeattitude (Emmitt and
Pollock, 1997). The parents’ attitudeto de-
termining the success of the study by achiev-
ing good marks needsto be changed. Learn-
ing aforeign languagetakesalongtime. The
parentsand home bring the strongest influence
onachild'slife. According to Dunn (1983), if
parents are interested in their children’s
achievement in English and show appreciation
of their success, thechildrenwill bemotivated.
For the children, they want to maketheir par-
entsproud by showingwhet they haveachieved
duringtheir languagelearning. Theparent'sap-
preciationwill bevery important for them. Dunn
(1983) concludes children without parental
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support are undoubtedly at a disadvantage.
FurthermoreWard (1979: 30) notes:

Theteacher must produce the best pos-
sible surroundings, both physically and
mentally, to encouragethechildtolearn
and to enjoy doing so. Thismeansthat
sometimeshastotry toinfluence parents
and kindergarten personnel inapositive
way and gain their support sheplansto
dowiththechildren. Shemust dsotry to
keepintouchwith parents, invitethemto
vigt theforeign-languagelessons so that
they can bemade aware of what isgoing
oninthemestings.

Based on the arguments above, | may
concludethat parents support wouldinfluence
thelearning processof children.

2. Research Methods

The work of Dabbs (1982) as quoted
by Berg (1998) di stingui shes between quanti-
tative and quditative research methods. Dabbs
notes that quantitative method refersto the
amount of something whilequantitativemethod
is concerned with the nature of something.
According to Dabbs (1982), qualitative re-
search refersto the meanings, concepts, defi-
nitions, characteristics, metaphors, symbols,
and descriptionsof things. In contrast, quanti-
tative research refersto count and measure
things

Qualitativeresearch isan approach that
seeksto understand aspectsof social lifeand
also the people who belong to the environ-
ment. According to Berg (1998), qualitative
researchisinterested in how peoplearrange
themselves and their settings and how they
connect the settings and their surroundings
through symbals, rituals, socid structures, so-
cial roles, and so on. Through qualitativere-
search, researchersmay explore people€' sper-
ceptions about things and understand them-
selvesand others.

Bryman (2001: 264) has defined quali-
tativeresearch as* aresearch strategy that usu-
aly emphasizeswordsrather than quantifica:
tion”. Asmilar view canbeseenfrom Maykut
and Morehouse (1994), who suggest that quai-
tativeresearch generally examines people’s
wordsand actionsin narrative or descriptive
ways moreclosely representing the situation
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