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ABSTRACT

Effective and successful language course needs careful management. Language
course management includes four main steps: course design, course promotion,
course implementation, and course evaluation. Language course design is a dy-
namic and negotiated process between the course manager and the learner. After
the negotiation, the objective of the course based on the learners’ needs can be
formulated, the suitable approach is adopted, the course materials, the methods
and media, and the course tuition are determined. The role of course promotion is
essential to achieve the success of the language course. The course promotion should
be interesting, promisisng to attract the learners’ motivation to join the course.
The course designer, the tutor, and administrator sould do their best in serving the
learners. To make the bettrment of the language course conducted the course de-

signer should conduct learner assessment and course evaluation.

Key words:

course management, course design, course promotion, course imple-

mentation, and course evaluation.

1. Introduction

Every language courseinvolves severa
partiessuch asthe course manager, thecourse
designer, thetutors, theadminigtrators, and the
learners. Sometimesthe coursemanager isa o
the coursedesigner. Heor shewants, of course,
thelanguage course conducted successtully. To
run thelanguage coursewell, the course man-
ager needseffectiveand careful management.

The course manager should be ableto
describeclearly thetypesof work of each party
involvedinthelanguagecourse. Inother words,
he or she should be able to manage the spe-
cific detall sabout thelanguage coursein order
tofunction effectively and efficiently. Themain
concern of thispaper isto share opinion on

language course management that deal swith
four main stepsnamely: coursedesign, course
promotion, courseimplementation, and
courseevauation.

2. Course Design
2.1 The Notion of Course Design

One of the most important aspects of
course preparation iscourse design. Course
design or pre-course planning istheimmedi-
ate step to do after the course designer carries
out aneedsanalysis. A coursedesign consists
of theterms*“ course” and“design”. A course
isaplanned sequenceof learning experelences,
occupying severd learning sessonsandinvolv-
ing someformsof assessment of thelearners
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work (Rowntree (1986) cited by Bunyi (1995:
126). Designistheoverdl plan, picture, frame-
work or structurewith whichtowork in cre-
ating thefinal product (Bunyi, 1995: 127).
Further, she definescoursedesign astheplan-
ning and writing of aframework to guidethe
teaching and learning of aunit.

Similar opinion on coursedesignispro-
posed by Hutchinson and Waters (1997: 65).
They state that course design isthe process
by whichtheraw dataabout alearning needis
interpreted in order to produce an integrated
seriesof teaching-learning experiences, whose
ultimateaimisto lead thelearnersto apar-
ticular state of knowledge. In addition, they
point out that course design is a negotiated
processand dynamic process. Theformer re-
fersto aprocessof negotiation betweenindi-
viduasand society. Society setsthetargetsand
theindividualsmust dotheir best toget asclose
tothat target aspossble. Thelatter impliesthat
the course design needsto have built-infeed-
back channel sto enablethe courseto respond
to devel opment.

2.2 Course Design Process

Taba (1962) quoted by Dubin and
Olshtain (1990: 2) statesthat coursedesign
processesinclude (1) diagnosisof needs, (2)
formulation of objectives, (3) salection of con-
tent, (4) organization of content, (5) selection
of learning experiences, (6) determination of
what to evaluate, and what meansto evalu-
ate.Bunyi (1995: 128) proposesthat thereare
fivemajor stepsin the course design process
namely: (1) situation analysis, (2) objectives
formulation, (3) content derivation, (4) selec-
tion of appropriate methods and media, (5)
determination of eval uation proceduresand
schedule.

Combining Taba sideasand Bunyi’sopi-
nions, the course design processes comprise
(1) stuational anaysis, (2) diagnosisof needs,
(3) objectivesformulation, (4) selection and
organization of content, (5) selectionand or-

ganization of learning experiences, (6) selec-
tion of appropriate methods and media, (7)
deterrmination of what to eval uate, what means
to evaluate, and schedule.

2.3 Approach to Course Design

In order to achievethe objectivesof the
course, it isnecessary to adopt the most suit-
ableapproach. Hutchinson and Waters (1997:
65-67) point out that there are four ap-
proachesinlanguage coursedesign; (1) lan-
guage-centred approach, (2) skills-centred
approach, (3) learning-centred approach, and
(4) learner-centred approach. Language-
centred gpproach fail sto recognizethefact that
learnersare human beings, and learning isnot
agtraightforward, logica process. Theskills-
centred approach isfounded on two funda-
mental principles; onetheoretical, the other
pragmatic. Thebasic theoretica hypothesisis
that underlying any language behavior arecer-
tain skillsand strategies, whichthelearner uses
in order to produce or comprehend a dis-
course. The pragmatic basis for ths skills-
centred gpproachisderived fromadigtinction
made by Widdowson (1981) between goal
oriented courses and process-oriented
courses. Thisapproach viewesthelearner as
a user of language rather than a learner of
language.

A learning-centred approach indicates
that the concernismaximizelearning. Learn-
ing, asan internal process, isseen asapro-
cessinwhichthelearnersusewhat knowledge
or skillsthey havein order to make sense of
the flow of new information. The learner-
centred approach isbased onthe principlethat
learningistotally determined by thelearner.

2.4 Practical Points of Language Course
Deisign in Practice
There are several practical points of
coursedesign namely: (a) rationale, (b) goal
and objectives, (c) approach, (d) curriculum
and syllabus, (e) method and media, (f) time
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schedule, and (g) tuition. Rationdeinlanguage
coursedesign should be ableto show theim-
portance and the benefits after joining the
course. Objectives can be behavioral objec-
tives, skills-based objectives, and content-
based objectives (Richards, 1997: 5-6). Be-
haviora objectivesare stated initermsof be-
havior, describing the behavior to be per-
formed and the conditions under which the
performance expected to occur, and are stated
inastandard of acceptable performances.

Skills-based objectivesaredifferentiated
between macroskills and microskills. The
meacroskillsareligtening, speaking, reedingand
writing skill. Themicroskillsare the subs of
eachmacroskills. In specifying microskills, the
language course designer triesto describethe
competenciesthat account for functiona abili-
tiesinagiven skill. Besidesthose objectives,
many language course specify objectivesin
relation to content.

The approach adopted in a language
courseshould takeinto account the objectives
of the course. The approach and obj ectives of
the course are important, because teaching
methods and techniques, teaching materials,
and assessment can be determined from these
two aspects.

Curriculum is concerned with making
generd statementsabout languagelearning, the
learning purposesand experience, andtherole
rel ationshipsbetween tutorsand learners. Syl-
labusrefersto asubpart of curriculumwhich
isconcerned with aspecification of unitsto be
taught. In addition, syllabusfocusesmore nar-
rowly ontheselecting and grading of language
teaching materids. Indesigning syllabus, there
arethree main pointsthat should be consid-
ered namely: (1) analysisof thelanguage (its
components, rules, skills microskills, functions,
notions, aspects, use), (2) information about
thelearners(thekind of academic and experi-
ence background, motivation, demographic
backgraound, learning strategy, learning syles,
andtypesof learner), and (3) beliefsabout lan-

guage learning (behaviorism, mentalism,
cognitivism).

Syllabuscan bedifferentiated into prod-
uct-oriented syllabus and process-oriented
syllabus. Product-oriented sylabus arethose
inwhich thefocusison the knowledge and
skillswhichthelearnersshould gain asthere-
sults of the course, while process-oriented
gylabusarethosewhich focusonthelearning
experiences. Theformer suggestsasynthetic
languageteaching strategy inwhichthediffer-
ent partsof language aretaught separately step
by step so that the acquisitionisaprocess of
gradua accumulation of partsuntil thewhole
structure of language hasbeen built up. The
latter is organized in terms of purposes for
which learnersarelearning language and the
kinds of language perfomance necessary to
meet those purposes (Nunan, 1997: 27-28).

Method gpplied and mediachosen should
consider the approach adopted and thekind
and types of learners. From the language
teaching method, thetutor can derivethe suit-
ableteaching tehniques. Of course, in deter-
mining teaching techniques, he/sheshould dso
takeinto account the language teaching mate-
rialsusedinthecourse.

Timescheduleshould benegotiatedtothe
learners, so that thetutor and thelearnersare
ableto enjoy thelanguage course conducted.
Usudly thetime schedul e coversthe day, the
time, subject of the course, the place, and the
nameof thetutor. Inmaking atimeschedule, it
Isnecessary to consider thetype of thelan-
guage course carried out, whether intensiveor
nonintensve program. Thelength of thecourse
isasoimportant to takeinto consideration. A
language coursewhichistoo long can bebor-
ing language course, whileonethat istoo short
can be* unsatisfactory”.

Another important point that must bene-
gotiated between thelanguage coursedesigner
andthelearnersisthecoursetuition. Thecourse
tuitionisthetuition for the tutor and his/her
trangportation, the cost for the maintenance of
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setting and facilities, teaching materials, test-
ing, and certificatefee.

3. Course Promotion

Coursepromotionisanessential pointin
language course management. If our promo-
tionisnot interesting and promising, thecourse
designer will not get “the consumer” of the
course. The points of the coursethat can at-
tract consumersare among othersthe course
program, the benefitsafter joining the course,
the strategic place, the professional and expe-
riencedtutors, theaffordablefee, andtheavail -
ablemedia

Course promotion can be donein sev-
eral ways. Themost commonway isby dis-
tributing | eafl ets about thelanguage course of -
fered. The course manager can also promote
their course through magazines, newspaper,
radio and television broadcast aswell.

4. Course Implementation

Courseimplementation dealsmuchwith
themethodol ogy detremined during thecourse.
Other thingsconsidered in coureimplementa-
tion aretheresourcesavailalleand how these
areutilized, how the courserelatesto and re-
spond to thewider community, how congtraints
aresolved by limited resources, and the deci-
sonsof administratorsaffecting what happens
intheclassroom.

Methodol ogy in the courseimplementa-
tion can be characterized astheteaching pro-
cedures, learning activities, learning tasks, and
learning experiences. All of thesearejustified
according to the objectivesthe tutor has set
out to achieve and theteaching materialshe/
shehas set out to teach in the course. A cen-
tral component of methodol ogy ishow thetu-
torsview their rolesand thelearners’ rolesin
teaching-learning process. Clark (1987: 96)
viewsthetutors rolesbased on three educa
tiona valuesystemsnamely, classica human-
ism, reconstructionism, and progressvism. In
classical humanism, thetutor hasrolesasan

ingtructor, explainer, transmitter of knowledge,
and corrector of errors. Reconstructionism
suggeststherolesof thetutor asamodel, or-
ganizer, manager of learning experiences. Pro-
gressvismarguesthat therolesof thetutor as
facilitator of learning, negotiator of coursecon-
tent and process, as responder to learners
needs, and encourager of learners' responsi-
bilty.

Thelearnersareinvolved in the teach-
ing-learning processof thecourse. They should
not be passivereci pientsof thecourse, but must
be activein the teaching-learning process of
the course. Theroleof thelearner will there-
forerelateto approachestolearning, attitudes
to learning, preferred learning styles and
drateries, preferredlearning activities, and how
learners characterize effective teaching and
learning inthe course (Richards, 1997: 13).

5. Language Course Evaluation

A particular concerninthefield of lan-
guage courseisto know whether the course
manager and teachersaredoing theright thing
and whether their activitieswill lead to out-
comesthey want to achieve. Toknow thisthey
need to conduct someevaluation. Evaluation
isacontinum processaimed at giving prelimi-
nary suggestionsand fesback for improvement.
In abroad sense, evaluation isaprocess to
examineand judgetheworth, quality, Signifi-
cance, degree or condition of acertain matter.
Evaluation can be understood as acontinum
processranging frominformal to formal ob-
servation. Weiss(1972) in her book, Evalua-
tion Research Methods of Assessing Progrm
Effectiveness cited by Srijono (2000:33)
statesthat evaluation isan elastic word that
stretchesto cover judgments of many kinds
dedling with education, socid welfare, health,
housing, menta hedlth, legd services, economic
development, and many other fields. Evalua
tionreliesonintuition, opinion, or trained sen-
ghility. A smilar view onevauationisproposed
by Murphy (1985: 1) who arguesthat evalua-
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tionisconcerned with makingjudgmentsinthe
field of education. Murphy (1985:3-15) points
further that eval uation is concerned with de-
scribing what isthere, and placing somevalue
judgment on what isfound. It isto produce
assessment, accountability and awareness. In
general, eval uation dealswith the systematic
gathering of information for purposesof deci-
sonmaking.

Evaluationisamatter of judging thefit-
ness of something for a particular purpose.
Evaluationis, then, concerned with relative
merit. Thereisno absolutegood or bad—only
degree of fitness for the required purpose
(Hutchinsonand Waters, 1997: 96). A language
courseisan accountabl e language teaching.
The courselearnersand sponsors, if thereis
any, aretheinvestors. Inthelanguage course
they want to seethereturn ontheir investment
of timeand/or money. The course manager is
accountablefor theseinvestors. Thisaccount-
ability demands more procedures and better
evauation. Usually inalanguage coursethere
aretwo kindsof evaluationnamely, learner as-
sessment and courseeval uation.

5.1 Learner Assessment

Evduation of thelearnersreflect not just
thelearners performance but to some extent
the effectivenessof the coursetoo. Theresults
of learners assessment enable sponsors,
coursemanager, and learnersto decidewhether
and how muchtuitionisrequired. Thereisa
need to assessthe learners’ performance at
severa strategic pointsof the course, for ex-
ampleat thebeginning, during, and theend of
the course (Hutchinson and Waters, 1997:
144). That iswhy, asarule, there are three
basictypesof leaners assessment.

5.1.1. Placement Tests
Thesetestsareused to “place” learners
in the language course most suited to their
needs and competence. The aim of aplace-
ment test isto determinethelearners’ state of

knowledge beforethelanguage coursebegins.
Placement test isonly an approximate guide
and agood placement test should also revesal
the positivefactorsin testing. It should show
notonly thelearners wesknesses, but sother
potentialsfor learning.

5.1.2. Achievement Tests
Thesetestsshould reflect the natureand
content of the courseitself. They test how well
thelearners/candidatesarekeeping upwiththe
gyllabus. They should test what thelearners
havelearnt or what thetutorshavetaught.

5.1.3. Proficiency Tests

These tests are desgined to assess
whether thelearners/candidateswill beable
to performthelanguagetasksrequired of them.
They assesswhether or not thelearnerscan
cope with thedemands of aparticular situa-
tion. Thereisno pass/fail digtinction, but rather
ascaleof degreesof proficiency inthetasks
such as(1) non-user, (2) intermittent user, (3)
extremely limited user, (4) limited user, (5)
modest user, (6) competent user, (7) good
user, (8) very good user, and (9) expert user.

5.2 Language Course Evaluation
Sincethelanguage course existsto sat-
isfy aparticular eductional need, courseevalu-
ation helps to show how well the courseis
actualy fulfilling theneed. Courseevauation
isthe eval uation of thelanguage courseitsalf.
According to Hutchinson and Waters (1997:
144) courseeva uation hel psto assesswhether
the course objectivesare being met —whether
the course isdoing what it was designed to
do. Alderson and Waters (1983) cited by
Hutchinson and Waters (1997: 152-5) pro-
posethat there are four main aspectsof lan-
guage course evaluation; (a) What should be
evaluated?, (b) How can the language
course be evaluated?, (c) Who should be
involved in the evaluation?, and (d) When
(and how often) should evaluation take
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place?.

Theanswer to thefirst aspect isevery-
thing of sgnificance, for example, thesyllabus,
the course materids, the teaching procedures
and techniques, the mediaused, thelearning
activities, thelearning tasks, thelearning ex-
periences, thetesting procedures, logistical/ad-
ministrative arrangements, and the course
evaluati-on system. Inshort, canit answer the
question, “Is the language course conducted
fulfilling the learners’ learning and using
needs?”

Most language courses are eval uated by
using test results, questionnaires, discussions,
interviews, and informa means. Theinforma-
tiongoat, if itisextendvemust besummarirized,
thenit needsto bediscussed with dl interested
parties, afterwardsdrawing someconclusions
drawn to decide what next to do.

Thegroup involvedin language course
evaluation can bethelanguage courseinstitu-
tion, thetutors, thelearners, and the course
sponsors. Each group may have their own
perception of value about the course based
onthelr interest and concern. Itisimportant to
carry out course evaluation occur (@) in the
first week of the course, (b) at regular inter-
valsthroughout the course, (c) at the end of
thecourse, and (d) (if possible) after thecourse.

6. Conclusion

L anguage course management iscrucial
for the course manager. Thesuccessor failure
of alanguage courseis much determined by
language course management. Careful man-
agement influencesthe effectiveness, effe-
ciency, and the success of conducting alan-
guage course.
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